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INSTITUTIONAL EFFECTIVENESS REPORT 
 
Instructions: For academic units, the content will focus on the assessment of student learning outcomes. Each 
degree program must submit a plan and report separately (i.e., a department with bachelor and master’s degree 
programs must submit a plan and report for each program). The report should represent work accomplished 
during summer, fall, and spring of the past year.  
 
Submission Instructions: While the majority of the report may be completed during the summer before the 
report is due, Institutional Effectiveness Reports and Plans are due September 30 to the University Assessment 
Committee. Circulate a printed copy first and after approval by a Dean, Director, or Vice President, email 
the IE Report and IE Plan as a Microsoft Word document to assessment@valdosta.edu by September 30. 
  

Academic Department: Art & Design  
 

Report Year: 2018-2019 

Degree Program (degree and major name): BFA Art Education 
Delivery Method (on campus, off campus, fully online, hybrid, etc.): Most courses delivered on campus, 
Internships/Field Experiences and Student Teaching are typically off-campus. 
Contact Person:  Sarah (Libba) Willcox 
Email:  sewillcox@valdosta.edu 
Telephone:  229-259-5084 

 
REPORT OF ASSESSMENTS 

Enter assessments conducted during the previous year. The data/evidence results provided in this section should 
tie directly to last year’s Institutional Effectiveness Plan.  
 
 
STUDENT LEARNING OUTCOMES FROM CATALOG ASSESSED (as reported on your IE Plan; do not 
state departmental goals): 
1. demonstrate positive relationships with individuals of various social and ethnic groups, and empathize with 

students and colleagues of differing backgrounds; 
2. demonstrate basic expressive, technical, procedural and organizational skills, and conceptual insights which 

can be developed through studio art and design experiences; 
3. demonstrate knowledge of the major styles and periods in art history, analytical methods and theories of art 

criticism, the development of past and contemporary art forms, contending art philosophies, and the 
fundamental and integral relationships of how these concepts impact the making of art. 

Throughout this document, I refer to these as SLOs. I refer to them in connection to the numbers listed above. 
  
DESCRIPTION OF ASSESSMENTS CONDUCTED, INCLUDING CLASS AND TERM (a minimum of one direct measure 
aligned to each SLO above; do not use end of course grades; include a copy of any rubrics, surveys, or 
instruments used as an appendix or at the end of this document): 
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SLO # ASSESSMENT 
MEASURE 

COURSE  TERM FOR DATA 
COLLECTION 

1 1a. Professional Behaviors 
and Dispositions 
Assessment (PBDA) 

ARED 2999 (Entry) 
ARED 4090 (Exit/ Summative) 

ARED 2999: FA18 & SP19 
ARED 4090: SP19 

A task force of Georgia educators developed the Professional Behaviors and Dispositions 
Assessment (PBDA). Within teacher preparation programs, the PBDA is intended to be embedded 
in a longitudinal, comprehensive, and systematic plan for supporting preservice teachers. Program 
completers should pass the assessment with a minimum score of "Meets Expectations" on each of 
the 14 indicators. The target total by the end of the summative assessment is 28 points for 14 items 
(14 X 2 points = 28). 
 
The PBDA contains 14 criteria, in the form of Outcome Statements. The score for each item is 
designated as follows: Does Not Meet Expectations =0 points, Developing =1 point, Meets 
Expectations =2 points, and Exceeds Expectations =3 points. Indicators are included for each 
outcome statement to describe the level of performance expected at each scoring level.  Students are 
assessed at the beginning (Entry PBDA) and the end (Exit/ Summative) of their program.  
See Appendix A 

 
SLO #  ASSESSMENT 

MEASURE 
COURSE  TERM FOR DATA 

COLLECTION 
2 2a. edTPA ARED 4070 & ARED 4090 (co-

requisites); submitted during Clinical 
Practice 

ARED 4070 & ARED 4090:  
SP19 

The edTPA is a performance-based, subject-specific summative assessment administered to teacher 
candidates during Clinical Practice. The edTPA is aligned to state and national standards (CAEP 
Standards, Common Core State Standards, InTASC Standards) and provides evidence of the overall 
quality of teacher candidates and their ability to effectively teach all students. Each candidate 
prepares and submits for evaluation examples of authentic teaching materials, commentaries of their 
own teaching, and an unedited videotape from a three to five-day teaching segment that demonstrate 
how the candidate planned instruction, adapted instruction to meet the needs of diverse learners, and 
assessed the progress of the students. 
 
Candidates are scored on 15 rubrics that reflect the expected competencies teachers are expected to 
display during the course of professional practice. Each of the rubrics is scored on a scale of one to 
five. The overall score represents the sum of the scores from all rubrics on a scale between 15 and 
75. Candidates receive both the total score and the scores from the individual rubrics.  
See Appendix B 
2b. Intern Keys: 
Candidate Assessment 
on Performance 
Standards (CAPS) 
Evaluations  

Early field experience evaluations 
occur in ARED 3000; final field 
experience evaluations occur in ARED 
3010 and ARED 3012 (depending on 
student’s sequence). Final summative 
evaluations occur in ARED 4090. 

ARED 3000: FA18 & SP 19 
ARED 3010: SP 19 
ARED 3012: FA 18 
ARED 4090: SP19 
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The Intern Keys: Candidate Assessment on Performance Standards (CAPS) is an observation 
instrument and summative assessment for pre-service teachers adapted by the EPP from the Teacher 
Assessment on Performance Standards (TAPS), which is the observation component of the Georgia 
Teacher Keys Effectiveness System (TKES) currently being used to evaluate in-service teachers in 
Georgia P-12 schools. The Georgia Professional Standards Commission Educator Preparation Rule 
505-3-.01 states, "GaPSC-approved education program providers shall ensure that candidates are 
prepared to implement the appropriate sections of any Georgia mandated curriculum in each 
relevant content area and any Georgia mandated educator evaluation systems". This assessment is 
based on the following ten performance standards used to assess in-service teachers in Georgia: 1) 
Professional Knowledge; 2) Instructional Planning; 3) Instructional Strategies; 4) Differentiated 
Instruction; 5) Assessment Strategies; 6) Assessment Uses; 7) Positive Learning Environment; 8) 
Academically Challenging Environment; 9) Professionalism; and 10) Communication. Raters are 
also given the "Teacher Assessment on Performance Standards Reference Sheet" that provides 
sample performance indicators for each standard. 
 

Students are accessed in their early field experience, in their final field experience, and during 
clinical practice. Early field experience evaluations only assess five standards (i.e., professional 
knowledge, instructional planning, professionalism, and communication). Final field experience 
evaluations and clinical practice summative evaluations assess all ten criteria.  
See Appendix C 

 
SLO # ASSESSMENT MEASURE COURSE  TERM FOR DATA 

COLLECTION 
3 3a. Georgia Assessments for 

the Certification of Educators 
(GACE) Content Assessment 

Required of all majors before Clinical 
Practice; preferably after studio and art 
history coursework; students must take this 
assessment to pass ARED 4070/ 4090. 

During the 2017-
2018 school year 

The Georgia Professional Standards Commission (GaPSC) has contracted with Educational Testing 
Services (ETS®) to assist in the development and administration of the Georgia Assessments for the 
Certification of Educators® (GACE®). The purpose of the GACE is to assess the knowledge and 
skills of prospective Georgia public school educators. The GACE program helps the PSC meet its 
goal of ensuring that candidates have the knowledge and skills needed to perform the job of an 
educator in Georgia public schools. The GACE are aligned with state and national standards for 
educator preparation and with state standards for the P–12 student curriculum (Georgia Performance 
Standards). 
 
The GACE are criterion-referenced, objective-based assessments designed to measure a candidate’s 
knowledge and skills in relation to an established standard rather than in relation to the performance 
of other candidates. The tests were developed in consultation with committees of Georgia educators, 
educator preparation faculty, and other content and assessment specialists. Test questions were 
reviewed and approved by committees of Georgia educators. The passing score for each test is 
established by the PSC and is based on the professional judgments and recommendations of Georgia 
educators. 
Note: Data reported are one year behind and only include assessment attempts from program completers.  
See Appendix D 



 

 DIVISION OF  
ACADEMIC AFFAIRS 

 

Form Revised July 1, 2019  Page 4 of 35 
 

 
TARGETED LEVEL OF PROFICIENCY (for each assessment): 
SLO # ASSESSMENT TARGETED LEVEL OF PROFICIENCY 
1 
 

1a. Professional Behaviors 
and Dispositions 
Assessment (PBDA) 

● Students earn a two (meets expectations) or above on all 14 
criteria 

2 2a. edTPA ● 100 % of students must successfully submit edTPA portfolio, and 
receive a comprehensive score with no condition codes. EdTPA 
minimum passing score is 38. The goal is to have 100% of 
students submit and pass with a minimum score of 38. 

● 100% of students score three or above on all 15 rubrics 
● Raise mean scores for rubric 13 and 14 from 2.75 to 3 

o Rubric 13: Student Understanding and Use of Feedback 
o Rubric 14: Analyzing Students’ Language Use and Visual 

Arts Learning 
2b. Intern Keys: Candidate 
Assessment on Performance 
Standards (CAPS) 
Evaluations 

● 100% data collected 
● 100% of students score proficient or higher on Clinical Practice 

Summative Evaluation 

3 3a. Georgia Assessments 
For The Certification Of 
Educators (GACE) Content 
Assessment 

● Increase average percent correct to 75% 
● The Art Education program will increase the average percent 

correct by 10% each year for the next three years. 
 

 
NUMBER OF STUDENTS ASSESSED (for each assessment):  
SLO # ASSESSMENT # ASSESSED 
1 
 

1a. Professional Behaviors and 
Dispositions Assessment (PBDA) 

● Entry: 5 
● Exit: 1 

2 2a. edTPA ● 1 student 

2b. Intern Keys: Candidate 
Assessment on Performance 
Standards (CAPS) Evaluations 

● Early Field Experience Intern Keys/CAPS Evaluation: 8  
● Final Field Experience Intern Keys/ CAPS Evaluation: 1  
● Clinical Practice Intern Keys/ CAPS -Summative 

Evaluation: 1  
3 3a. Georgia Assessments For The 

Certification Of Educators 
(GACE) Content Assessment 

● 2  

 
DATA/EVIDENCE AND ANALYSIS OF RESULTS (include qualitative or quantitative summary; raw data 
should be included in an attachment or at the end of the document; detail when/how results were disseminated/ 
discussed among program faculty; provide interpretation of results; compare results to prior years if applicable; 
highlight/bold/underline specific results): 
 
 



 

 DIVISION OF  
ACADEMIC AFFAIRS 

 

Form Revised July 1, 2019  Page 5 of 35 
 

SLO 
# 

ASSESSMENT TARGETED LEVEL OF 
PROFICIENCY 

FINAL STATUS OF GOAL 

1 
 

1a. Professional 
Behaviors and 
Dispositions 
Assessment (PBDA) 

● Students earn a two (meets 
expectations) or above on all 
14 criteria 

● Met:  
o Exit/ Summative PBDA: Students 

met expectations for 12/14 criteria 
and exceeded this goal in terms of 
professional appearance and legal 
and ethical conduct.   

● Not Met: 
o Entry  PBDA: Students did not 

meet expectations for 12/14 
criteria; two scored lower on the 
standard concerning learning 
environments. 

● See Appendix A for data. 
2 
 

2a. edTPA ● 100 % of students must 
successfully submit edTPA 
portfolio, and receive a 
comprehensive score with no 
condition codes. EdTPA 
minimum passing score is 38. 
The goal is to have 100% of 
students submit and pass with 
a minimum score of 38. 

● 100% of students score three 
or above on all rubrics 

● Raise mean scores for rubric 
13 and 14 from 2.75 to 3 

● Met:  
o 100% of students successfully 

submitted edTPA portfolios and 
passed. 

o Raised scores on rubric 14 from 
2.75 to 3.0. 

● Not Met:  
o The student earned a three or 

above on eleven rubrics. However, 
the student received twos on 
rubrics 4, 10, 13, and 15. 

o Did not raise scores on rubric 13 
from 2.75 to 3.00 

● See Appendix B for data. 
2b. Intern Keys: 
Candidate 
Assessment on 
Performance 
Standards (CAPS) 
Evaluations 

● 100% of data collected 
● 100% of students score 

proficient or higher on 
Clinical Practice 

● Met:  
o 100% data collected in early field 

experiences, final field 
experiences, and clinical practice.  

● Not Met:  
o 100% of students score proficient 

or higher on Clinical Practice 
o The student did not earn a level III 

(proficient) on three criteria: 1. 
differentiated instruction; 2. 
assessment uses; and 3. 
academically challenging 
environment. 

● See Appendix C for data. 
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3 3a. Georgia 
Assessments For The 
Certification Of 
Educators (GACE) 
Content Assessment 

● Increase average percent 
correct to 75% 

● The Art Education program 
will increase the average 
percent correct by 10% each 
year for the next three years. 

● Met:  
o Students in this program averaged 

over 75% on each subarea in both 
tests. 

o The art education program 
increased by 10% of the average 
percent correct for each subarea. 

● Not Met:  
o While students averaged over 

75%in each subarea, students 
scored below 75% correct in two 
objectives. First, in test I, subarea 
II, students averaged 57.14 % 
correct on the objective 
"understands how to use digital 
image processes." Second, in test 
II, subareas I, students averaged 
68.18 on the objective 
“demonstrates a basic 
understanding of the history of 
modern and contemporary art.”  

● See Appendix D for data. 
 
USE OF RESULTS TO MAKE IMPROVEMENTS (provide a brief explanation for each instance of usage of 
results to make improvements, clearly connecting each to data/evidence results above; improvements could be 
to the curriculum, course, pedagogy, assessment method, etc.):  
 
1a. Professional Behaviors and Dispositions Assessment (PBDA)      
Students entering the program complete a self-assessment for the PBDA. Thus, scores on this assessment reflect 
student beliefs rather than supervisor or mentor perceptions of professional behaviors and dispositions. After 
analyzing the data, students feel strongly about their ability to collaborate, their attitude, their relationship with 
adults, their intuitive, their time management ability, their commitment to student learning, and their 
commitment to continuous improvement. Two students self-assessed lower on their ability to demonstrate a 
commitment to a positive low-risk learning environment. Thus, art education methods courses (i.e., ARED 
3000, ARED 3010, and ARED 3012) teach about developing a safe environment for students. In ARED 3000, 
students explore behavior management and learn about ways to engage students. They also dedicate class time 
to encouraging vulnerability and creative risk-taking with their students. In ARED 3010, students learn about 
child development and ways to support student growth. In ARED 3012, students learn to plan curricula to 
support student assets and to foster a sense of belonging. This content and these experiences seek to improve the 
ways students feel about creating a positive learning environment. 
 
Students exiting the program “met criteria” for the PBDA Summative Evaluation. Throughout the program, 
students are assessed in each art education methods course (i.e., ARED 3000, ARED 3010, and ARED 3012); 
they also have a formative and summative assessment during clinical practice. The art education coordinator 



 

 DIVISION OF  
ACADEMIC AFFAIRS 

 

Form Revised July 1, 2019  Page 7 of 35 
 

explicitly communicates the expectations and criteria in every art education class; she also provides continuous 
feedback on how to improve.   
 
2a. edTPA					 
Since 2015, students in the art education program at VSU have successfully passed edTPA on their first 
attempt. Currently, in the state of Georgia, students pass edTPA with a score of 38.  During the 2018-2019 
school year, the student who completed the edTPA portfolio scored 43. This student completed her art methods 
courses in the spring of 2017 with the previous art education coordinator, and did not student teach until the fall 
of 2018. Having limited knowledge about edTPA before clinical practice, she scored well and passed the 
assessment. The student earned twos on the following rubrics: 4) Academic Language: Identifying and 
Supporting Language Demands; 10) Analyzing Teaching: Analyzing Teaching Effectiveness; 13) Assessment: 
Student Use of Feedback; and 15) Analyzing Teaching: Using Assessment to Inform Instruction.  
 
Attending to the objectives in Rubric 4, students will explore academic language in each art education methods 
course. They will explore how to help students discuss artworks and speak like artists in ARED 3000. Lesson 
plans require students to teach vocabulary, how to respond to art, and how to connect art to broader contexts. In 
ARED 3010, students complete a practice edTPA in which they are asked to identify and support language 
demands. This practice assessment helps students link the language function to learning objectives and learning 
activities. In ARED 3012, students explore discourse at the secondary level. 
 
Rubric 10 assesses students' ability to analyze their teaching effectiveness. Thus, preservice teachers in VSU’s 
art education program are asked to design assessments, collect data, and use the evidence to evaluate and 
change their teaching practices to meet students' needs. During the 2019-2020 school year, students in ARED 
3012 will learn about and critique multiple types of assessment concerning their objectives. They will be 
introduced to research about assessment in art and have to apply this reach to their planning processes. In 
ARED 3010, students are asked to design, collect, and analyze data in the "Assessments for Student Growth" 
project. It requires preservice teachers to not only provide feedback for each of their students but also to use 
assessment to inform their future teaching.   
 
Rubric 13 evaluates preservice teachers on their ability to support student learning through feedback. 
Presearvice teachers are asked to provide feedback about strengths and weaknesses concerning the learning 
objectives. Students learn how to provide feedback in ARED 3012 through the "Investigating Student Learning 
Project" and in ARED 3010 in the "Assessment for Student Growth Project." 
 
Rubric 15 assesses how students use assessment to inform instruction. Specifically, task three of edTPA asks 
preservice teachers to analyze data from assessments to provide the next steps in learning for individuals and 
whole groups. They are also required to connect their reflections to research and or theory. To learn how to do 
this, students in ARED 3010 and ARED 3012 are asked to use assessments to inform their teaching. In ARED 
3010, students are required to reflect on their assessment data and use research and theory to support their next 
steps. In ARED 3012, students are asked to understand the relationship between preassessment and designing 
learning activities. They are also invited to explore how formative assessment provides evidence for future 
planning. 
 
Students in the 2019-2020 school year will learn aspects of edTPA in each art education methods course. 
Planning (rubrics 1-5) is emphasized in ARED 3000, ARED 3010, and ARED 3012. They begin with planning 
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individual lessons, then move to plan learning segments, and finally explore planning units and designing a year 
of the curriculum. Students focus on instructing (rubrics 6-10) in ARED 3000, ARED 3010, and ARED 3012 as 
well. They begin with creating learning experiences that engage students and teach objectives in ARED 3000. 
Then, they learn about teaching elementary art in ARED 3010 and about teaching secondary art in ARED 3012. 
Finally, students explore assessment (rubrics 11-15) in ARED 3010 and ARED 3012 through two major 
projects. 
 
2b. Intern Keys: Candidate Assessment on Performance Standards (CAPS) Evaluations 
The Intern Keys: Candidate Assessment on Performance Standards (CAPS) Evaluations occur multiple times 
throughout the art education program. For this report, we provide data from the early field experience and final 
field experience, as well as the summative evaluation from clinical practice. In the early field experience, 
students are only evaluated on five of the ten criteria. Students in the final field experience and in clinical 
practice are evaluated on all ten criteria. Below, data for each criterion was used to plan strategies for 
improvement. 
 

Standard Strength Area for Improvement Strategies for Improvement 
1. Professional 

Knowledge* 
• 5/8 of the students 

assessed in the 
early field 
experience 
evaluation earned 
a level three on 
professional 
knowledge 

 During the 2019-2020 school year, students in 
ARED 3012 are required to collect resources to 
support professional knowledge; specifically, 
they are developing units of instruction that 
require investigation and pedagogical 
considerations of content knowledge. 

2. Instructional 
Planning* 

 • One student assessed 
with the early field 
experience evaluation 
earned a level one 

During the 2019-2020 school year, students are 
learning parts of lesson planning in ARED 3000 
and then going into more depth about assessment, 
differentiation, and modifications in ARED 3010 
and ARED 3012. This new sequence allows 
students to progress over time and connect 
theoretical aspects of education to practical 
experiences in an authentic way.  

3. Instructional 
Strategies 

 • One student assessed 
with the final field 
experience evaluation 
earned a level two. 

To better support student learning in the arts, 
preservice teachers will explore art-based 
pedagogies and pedagogical content knowledge 
in ARED 3010 and ARED 3012. Students will 
learn about using questions during instruction in 
ARED 3010 and about engagement in ARED 
3012. 

4. Differentiated 
Instruction 

• Student assessed in 
the final field 
experience 
evaluation earned 
a level three 

• The teacher 
candidate at the end 
of clinical practice 
only received a level 
two. 

Students will learn about differentiation on a 
practical level in ARED 3000, and investigate 
differentiation more thoroughly in ARED 3010 and 
ARED 3012. They are required to plan units 
differentiating process, product, content, and 
learning environment for their students. Further, 
students are required to learn about students in field 
experiences and plan instruction around student 
assets. They also are required to prepare for specific 
modifications.  
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5. Assessment 

Strategies 
• Student assessed in 

the final field 
experience 
evaluation earned 
a level three 

 Students in ARED 3010 learn about how to 
assess students in the elementary art room and 
use this assessment to plan future classes. 
Students in ARED 3012 learn about multiple 
kinds of assessment, critique existing 
assessments, and develop assessments for their 
unit. 

6. Assessment Uses  • Clinical practice teacher 
candidate only earned a 
level two on this 

Students, in both ARED 3010 and ARED 3012, 
must use the assessment they developed to 
collect data, inform instructional content and 
delivery methods, and improve student 
understanding and future learning.  

7. Positive 
Learning 
Environment* 

• ¾ of students in 
early field 
experience 
evaluation earned 
a level three. 

• The student 
assessed in the 
final field 
experience 
evaluation earned 
a level three. 

 Students in the art education program explore 
this objective in every art methods course. They 
read an article about vulnerability in the art room 
in ARED 3012 and have a unit about fostering a 
sense of belonging for their students. In ARED 
3000 and ARED 3010, students learn about rules, 
routines, pacing, and behavior management to 
promote a positive environment.   

8. Academically 
Challenging 
Environment 

 • Clinical practice teacher 
candidate and final field 
experience teacher 
candidate only earned a 
level two. 

Recognizing this is a criteria students struggle 
with, two significant changes have been made to 
the program. First, students in ARED 3000 
designed their afterschool classes around the 
"Teaching for Artistic Behavior" philosophy 
during the 2019-2020 school year. This 
philosophy promotes individual artistic behavior 
and expression and requires teachers to push 
students to create quality works of art; curricula 
is developed around student interests. Second, 
students have assignments that require planning 
for student choice and individual direction in 
ARED 3012. Preservice teachers must 
understand the context for learning and plan units 
based on their student assets. 

9. Professionalism* • The student in the 
final field 
experience earned 
a level three. 

• 1/8 of students 
assessed in the 
early field 
experience earned 
a level four; 5/8 
earned a level 
three  

 Students will continue to learn about 
professionalism through discussion of ethics, 
professional development opportunities, and 
reflection after teaching 
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10. Communication* • 5/8 of the students 
assessed with the 
early field 
experience 
evaluation earned 
a level three 

• One student evaluated 
with the final field 
experience evaluation 
earned a level two 

Overall, students are doing well in terms of 
communication, but more attention will be given 
in each methods course to communicate with 
students and stakeholders. In ARED 3000, 
students are required to engage in 
correspondence with the afterschool program 
director. In ARED 3012 and ARED 3010, 
students not only communicate with students in 
field experiences but also with their mentor 
teacher and VSU supervisor.  Students will work 
on developing communication skills, both 
verbally and nonverbally in the 2019-2020 school 
year in every art education course.  

Note: * indicates that this criterion was assessed in the early field experience evaluation. 
 
Recognizing that students are assessed on only five criteria during their early field experiences, the program 
coordinator focuses upon these criteria in ARED 3000. Specific attention is given to lesson planning, 
communication, and professional knowledge in this course. In the next two art methods courses (ARED 3010 
and ARED 2012), students learn more about these five criteria and are introduced to the other five criteria. 
During clinical practice, students have three formative evaluations with all ten criteria. Clinical practice 
culminates in a final summative evaluation. The program seeks to have students earn a level three rating on all 
ten criteria in their summative evaluation from clinical practice. The data illustrates that the student succeeded 
in earning a level three on seven of the ten criteria. While improvements for all criteria are addressed in the 
chart above, special attention to differentiation, assessment, and providing an academically challenging 
environment will occur in ARED 3010 and ARED 3012.  
 
Students in the art education program will learn more about differentiation and modification during the 2019-
2020 school year. Students in the ARED 3012 will be required to plan for differentiation in their unit plans and 
address modification. The coordinator altered the lesson plan guidelines, used in every class, to reflect multiple 
ways to differentiate (i.e., process, content, product, learning environment) instruction. Further, students will be 
asked to plan for modifications as well. In ARED 3010, students will be asked to create learning segments that 
differentiate process, content, product, or learning environment as well. In ARED 3010 and ARED 3012 
students reflect on how knowledge of their students informs instruction and how they are able to supporte visual 
arts learning in their learning segments.   
 
Art education students will also explore assessment strategies and uses in ARED 3012 and ARED 3010. ARED 
3012 also has one unit of instruction about assessment. This unit will illustrate pre-assessments, formative 
assessments, and summative assessments in the art room. Students will reflect upon different kinds of 
assessments, find and critique assessments used in art rooms, design assessments associated with a learning 
unit, and use assessments to make future learning plans for students. In ARED 3010, students will design 
assessments, implement them, analyze the data, and create plans for future learning. In this course, they 
complete a practice edTPA portfolio; focus on assessment occurs during task three of this assignment. 
 
Students will also learn about creating student-centered academic environments in ARED 3000, ARED 3010, 
and ARED 3012. First, students in ARED 3000 will design their afterschool classes around the “Teaching for 
Artistic Behavior” philosophy. This philosophy promotes individual artistic behavior and pushes back on the 
old "school art style" that limits student choice and artistic behavior. Second, students in ARED 3010 are asked 
to create a learning segment for an elementary classroom that invites student choice and promotes artistic 
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thinking. Explicitly exploring the design process, students are encouraged to ask, imagine, design, build, 
evaluate, refine, and share their final artworks. In ARED 3012, students are asked to understand the macro and 
microelements of the learning contexts and plan curricula to serve their students better. In the “Revolutionary 
Curriculum Bricolage” project, they work in a group to develop a lesson that engages students in the artistic 
process and requires self-directed learning. In the “Representing Belonging” project, they investigate their 
placement and redesign a lesson to fit their specific learners better. Ultimately, students in all methods courses 
are taught and assessed on their ability to push beyond the modernist ideas of education to better create student-
centered learning environments. 
 
3a. Georgia Assessments for the Certification of Educators (GACE) Content Assessment 
The Georgia Assessments for the Certification of Educators (GACE) Content Assessment has two different tests 
in art education. Each test assesses different subareas of knowledge. A chart explicating each test, the content 
covered, and the percentage for each subarea is provided below. 
 

Test Subarea % dedicated to subarea 
Test I I. Elements and Principles of Art 46% 

II. Media, Techniques, and Processes 54% 
Test II I. Art in Context  48% 

II. Connections  22% 
III. Criticism and Reflection 30% 

 
VSU art education students take both tests during their final semester of coursework before clinical practice. It 
is important to note that students can pass this assessment at two different levels. First, students who earn a cut 
score of 220 pass at the induction level. Second, students who pass with a cut score of 250 pass at the 
professional level. Students in the program at VSU passed at the professional level and scored well above the 
state average on both tests. 
 

ART EDUCATION TEST I 
Content Strength Area for Improvement Strategies for Improvement 
Subarea I: Elements and Principles of 
Art 

Students averaged 
92.86 correct 

  

Subarea II: Media, Techniques, & 
Processes 

Students averaged 
76/56 correct 

Students scored below the 
state average on the 
objective "understands 
how to use digital image 
processes" objective. 

• Discuss this objective with 
professors that teach ART 2030  

• Align technology assessment in 
ARED 3012 with this objective 

 
For the past two years, students have scored above the state average on test I, subarea I. Faculty at VSU 
explicitly teach these objectives in both studio classes and art history classes. They are taught consistently in the 
foundations' classes (i.e., ART 1010, ART 1011, ART 1020, ART 2030). Please see the chart below for 
information. 
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ART EDUCATION TEST I 
SUBAREA I. ELEMENTS AND PRINCIPLES OF ART 

Objectives VSU Required Courses that Explicitly Teach Each Objective 

1. Understands art elements and principles in two-
dimensional (2-d) and three-dimensional (3-d) media 
and how they communicate meaning 

ART 1010, ART 1011, ART 1020, ART 1030, ART 2030, 3041, ART 
3051ART 3061, ART 3071/ 3072**, 3081. ART 1100, a suggested core 
class, also teaches this objective. 

2. Understands various methods of creating meaningful 
compositions 

ART 1010, ART 1011, ART 1020, ART 1030, ARTH 2122, ART 3041, 
ART 3061, ART 3071/3072, ART 3081. ART 1100, a suggested core 
class, also teaches this objective. 

**Note: Art Education students are only required to take ART 3071 or ART 3072; however, they learn the same objectives in both 
classes.  

ART EDUCATION TEST I 
SUBAREA II. Media, Techniques, and Processes 

Content Strength Area for Improvement Strategies for 
Improvement 

1. Understands safety, environmental, 
and storage issues related to the use 
of art materials and processes 

Students averaged 
90% correct 

  

2. Understands how to use a variety of 
drawing, painting, photography, and 
printmaking materials and processes 

Students averaged 
81.82 % correct 

  

3. Understands how to use digital 
image processes 

 Students averaged 57.14% 
correct 

• Discuss this objective with 
professors, especially those 
who teach ART 2030  

• Align technology assessment 
in ARED 3012 with this 
objective 

4. Understands how to use three-
dimensional materials and processes 

Students scored 
77.78% correct 

  

 

Students traditionally score above the state average on test I, subarea II as well. However, during the 2017-2018 
school year, students scored well below the state average (-27.4 points) on the objective "understands safety, 
environmental, and storage issues related to the use of art materials and processes." This subarea covers five 
objectives. Each objective is explicitly taught throughout the program of study, but more time can be spent 
teaching students about material safety data sheets. Because of this deficiency, students learned about safety, 
and material safety data sheets, in art education in ARED 3010 during the 2018-2019 school year. \\ 

During the 2018-2019 school year, students earned below the state average (and below our average scores) in 
the objective "understands how to use digital image processes." Unlike most of the objectives on the GACE (see 
chart below), this objective is only covered explicitly in two required studio courses (ART 2030 and ART 3071 
or ART 3072). Because of this, more emphasis on digital image processes will be given when teaching about 
technology in art education methods courses (i.e., ARED 3010, ARED 3012) in the 2019-2020 school year. 
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SUBAREA II. MEDIA, TECHNIQUES, AND PROCESSES 

1. Understands safety, environmental, and storage 
issues related to the use of art materials and 
processes 

ART 1030, ART 1010, ART 1011, ART 3041, ART 3051 ART 3061, ART 
3071/3072, 3081 

2. Understands how to use a variety of drawing, 
painting, photography, and printmaking materials 
and processes 

ART 1010, ART 1011, ART 3071/3072, ART 3041, ART 3051, 

3. Understands how to use digital image processes ART 2030, ART 3071/ART 3072 

4. Understands how to use three-dimensional materials 
and processes 

ART 1030, ART 3061, ART 3081 

In test II, VSU students who took the assessment in the 2018-2019 school year scored well above the state in all three 
subareas. See the chart below for an explanation of strengths and areas of improvement for these subareas. 

ART EDUCATION TEST II 
Content Strength Area for 

Improvement 
Strategies for Improvement 

Subarea I: 
Art in 
Context 

Students scored above 
average in all three 
objectives but excelled in 
both non-western art and 
modern and contemporary 
art history. 

Students scored well 
but can improve on 
their understanding of 
the history of art from 
antiquity through the 
19th century 

Because students take the course that teaches about 
western art history from antiquity through the 19th century, 
ARTH 2121, early in their program, students often score 
poorly on this section of the assessment. Knowing this 
gap, students are asked to review this information before 
the GACE content assessment using The Annotated Mona 
Lisa. This year, the VSU Art Education Student Chapter 
will have a GACE Content Assessment review that 
focuses on the content covered early in their program of 
study. 
 
The art education coordinator met with the art advising 
team this summer to discuss ways to support students. One 
recommendation was to advise students to take ART 1100, 
an area C requirement, during the last semester before 
student teaching. This course reviews media and history 
knowledge with students and has the potential to work like 
a review for this assessment. 

Subarea II: 
Connections 

 Our students scored 
below the state 
average on this section 
of the GACE from 
2015-2018. This year 
our students improved, 
but more improvement 
is desired. 

In ARED 3000, students learn about interdisciplinary art 
education and connecting art to other subjects. Further, in 
ARED 3010, students are asked to include core subject 
standards in their lesson plans.  
 
This objective is vague, and even the test designer at the 
GACE Curriculum Conference during January 2019 
struggled to articulate content assessed in this subarea. 
This year, the art education coordinator is learning more 
about this objective and will include specific strategies in 
the art education methods courses to support student 
learning.   
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Subarea III: 
Criticism 
and 
Reflection 

Students scored well above 
the state on both objectives 
of this subarea. The 
professor who teaches the 
art criticism class attended 
the GACE Curriculum 
Conference with the art 
educator coordinator in 
January of 2019. Students 
excelled in this section of 
the GACE during the 2018-
2019 school year in ways 
they did not previously.  

  

 
Students did exceptionally well on test II during the 2018-2019 school year. Because students learn each 
objective in their art history courses and review this in ART 1100, students succeed with this assessment. This 
being said, students in the VSU art education program have traditionally struggled with subarea II, connections. 
This subarea is only 22% of the test. It covers four objectives, which are minimally taught during students' 
coursework. Specifically, the objective "understands how the study of art relates to various art careers and the 
development of 21st-century skills" is not addressed in the curriculum. Thus during the 2019-2020 school year, 
in ARED 3000, students will learn about 21st-century skills and how they should be addressed in art classrooms. 
Further, students in ARED 3010 and ARED 3012 will be required to connect their units to at least one 21st 
century skill (i.e., critical thinking, problem-solving, creativity, innovation, communication, collaboration).  
 
Note: The UAC encourages preparers to perform a self-review of the IER and IEP before submitting using the 
online form at https://goo.gl/zYig3k. 
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APPENDIX A: Professional Behaviors and Dispositions Assessment (Dispositions) 
A task force of Georgia educators developed the PBDA. Within teacher preparation programs, the PBDA is 
intended to be embedded in a longitudinal, comprehensive, and systematic plan for supporting preservice 
teachers. The PBDA contains 14 criteria, in the form of Outcome Statements that have been carefully 
selected by the task force. Indicators are included for each outcome statement to describe the level of 
performance expected at each scoring level. 

Does Not Meet Expectations  0 points 
Developing  1 point 
Meets Expectations  2 points 
Exceeds Expectations  3 points 

A criterion should only be scored as “Exceeds Expectations” when the candidate demonstrates behaviors or 
dispositions that identify them as significantly advanced beyond the expectations for their first year of 
teaching. In most cases, this level indicates a candidate who is proactive in helping or encouraging others 
toward success or who demonstrates exceptional initiative in the teaching environment. 
 

Students are assessed at the beginning (Entry PBDA) and at the end (Exit/ Summative) of their program. 
 
Academic Year Summative Evaluation Assessment Data 

Entry Professional Behaviors and Dispositions Assessment (PBDA) Data 
Self-Assessment 

Question 
Number 
Assessed 

Number of Responses by Indicator Score Level 

Very 
High  High Mid Low 

Not 
Observed 

1. Collaboration: The teacher or teacher candidate collaborates 
with others.  5 1 (20%) 4 (80%) 0 (0%) 0 (0%) 0 

2. Attitude: The teacher or teacher candidate demonstrates a 
positive attitude. 5 3 (60%) 2 (40%) 0 (0%) 0 (0%) 0 

3. Relationship with Adults: The teacher or teacher candidate 
maintains positive relationships with adults (parents, 
colleagues, guardians, staff, administration, etc.).  

5 3 (60%) 2 (40%) 0 (0%) 0 (0%) 0 

4. Communication: The teacher or teacher candidate 
communicates effectively.  5 0 (0%) 1 (20%) 4 (80%) 0 (0%) 0 

5. Attendance: The teacher or teacher candidate adheres to 
policies regarding attendance and punctuality. 5 0 (0%) 1 (20%) 3 (60%) 0 (0%) 1 

6. Relationship with Students: The teacher or teacher candidate 
interacts appropriately and positively with others. 5 0 (0%) 3 (60%) 2 (40%) 0 (0%) 0 

7. Initiative: The teacher or teacher candidate demonstrates 
evidence of initiative.  5 1 (20%) 4 (80%) 0 (0%) 0 (0%) 0 

8. Professional Appearance: The teacher or teacher candidate 
adheres to good hygiene and follows university, school, and/or 
district policies for professional appearance.  

5 0 (0%) 5 (100%) 0 (0%) 0 (0%) 0 

9. Legal and Ethical Conduct: The teacher or teacher candidate 
adheres to legal and ethical standards for behavior.  5 0 (0%) 1 (20%) 4 (80%) 0 (0%) 0 

10. Diversity: The teacher or teacher candidate demonstrates 
respect for and appreciation for a wide variety of individual 
differences. 

5 0 (0%) 4 (80%) 1 (20%) 0 (0%) 0 
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11. Learning Environment: The teacher or teacher candidate 
demonstrates a commitment to creating a positive, low-risk 
learning environment. 

5 0 (0%) 3 (60%) 0 (0%) 0 (0%) 0 

12. Time Management: The teacher or teacher candidate uses 
time effectively.  5 1 (20%) 2 (40%) 2 (40%) 0 (0%) 0 

13. Commitment to Student Learning: The teacher or teacher 
candidate demonstrates a commitment to students’ learning.  5 2 (40%) 2 (40%) 1 (20%) 0 (0%) 0 

14. Commitment to Continuous Improvement: The teacher or 
teacher candidate demonstrates a commitment to continuous 
improvement as an educator.  

5 2 (40%) 3 (60%) 0 (0%) 0 (0%) 0 

 
Clinical Practice PBDA: Exit/ Summative Evaluation Assessment Data 

Question Number 
Assessed 

Assessment 
Scores Number of Candidates Assessed at Each Level: 

Mean 
Score 
(0-3)  

Median 
Score 
(0-3) 

Exceeds 
Expectation

s 

Meets 
Expectation

s 

Developi
ng 

Does Not 
Meet 

Expectations 

Not 
Observe

d 

1. Collaboration: The teacher or teacher 
candidate collaborates with others.  1 2 2 0 1 0 0 0 

2. Attitude: The teacher or teacher 
candidate demonstrates a positive attitude. 1 2 2 0 1 0 0 0 

3. Relationship with Adults: The teacher or 
teacher candidate maintains positive 
relationships with adults (parents, 
colleagues, guardians, staff, administration, 
etc.).  

1 2 2 0 1 0 0 0 

4. Communication: The teacher or teacher 
candidate communicates effectively.  1 2 2 0 1 0 0 0 

5. Attendance: The teacher or teacher 
candidate adheres to policies regarding 
attendance and punctuality. 

1 2 2 0 1 0 0 0 

6. Relationship with Students: The teacher 
or teacher candidate interacts appropriately 
and positively with others. 

1 2 2 0 1 0 0 0 

7. Initiative: The teacher or teacher 
candidate demonstrates evidence of 
initiative.  

1 2 2 0 1 0 0 0 

8. Professional Appearance: The teacher or 
teacher candidate adheres to good hygiene 
and follows university, school, and/or 
district policies for professional 
appearance.  

1 3 3 1 0 0 0 0 

9. Legal and Ethical Conduct: The teacher 
or teacher candidate adheres to legal and 
ethical standards for behavior.  

1 3 3 1 0 0 0 0 
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10. Diversity: The teacher or teacher 
candidate demonstrates respect for and 
appreciation for a wide variety of individual 
differences. 

1 2 2 0 1 0 0 0 

11. Learning Environment: The teacher or 
teacher candidate demonstrates a 
commitment to creating a positive, low-risk 
learning environment. 

1 2 2 0 1 0 0 0 

12. Time Management: The teacher or 
teacher candidate uses time effectively.  1 2 2 0 1 0 0 0 

13. Commitment to Student Learning: The 
teacher or teacher candidate demonstrates a 
commitment to students’ learning.  

1 2 2 0 1 0 0 0 

14. Commitment to Continuous 
Improvement: The teacher or teacher 
candidate demonstrates a commitment to 
continuous improvement as an educator.  

1 2 2 0 1 0 0 0 

 
PBDA Rubrics 
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APPENDIX B: edTPA  
The edTPA is a performance-based, subject-specific summative assessment administered to teacher candidates 
during clinical practice. The edTPA is aligned to state and national standards (CAEP Standards, Common Core 
State Standards, InTASC Standards) and provides evidence of the overall quality of teacher candidates and their 
ability to effectively teach all students. Each candidate prepares and submits for evaluation examples of 
authentic teaching materials, commentaries of their own teaching, and an unedited videotape from a three to 
five-day teaching segment that demonstrate how the candidate planned instruction, adapted instruction to meet 
the needs of diverse learners, and assessed the progress of the students. 
 
Candidates are scored on 15 rubrics that reflect the expected competencies teachers are expected to display 
during the course of professional practice. Each of the rubrics is scored on a scale of one to five. The overall 
score represents the sum of the scores from all rubrics on a scale between 15 and 75 (a scale of 13 - 65 for 13-
rubric handbooks and 18 - 90 for 18-rubric handbooks). Candidates receive both the total score and the scores 
from the individual rubrics. 
Academic Year Assessment Data 

edTPA 
Handbook 

Name 

Number of 
Candidates 

 Number of 
Submissions 

Mean Total 
Score* 

Total 
Number 
Passing* 

Percent 
Passing* 

Number 
Passing on 

First 
Attempt 

Number of 
Failing 

Attempts 

Number of 
Incomplete 
Attempts 

Visual Arts 1 1 43.0 1 100.0 1 0 0 
*Note: Mean Total Score, Total Number Passing, and Percent Passing include highest attempted edTPA Total Score within first two 
attempts. Attempts are defined as receiving an edTPA composite score from Pearson and must be completed within the reporting year 
of program completion (September 1-August 31). 

2018-2019 Georgia & National edTPA Data for the Visual Arts Handbook 

Lev
el N 

Tota
l 

Scor
e 

Mea
n 

Planning  Instruction Assessment Mean by Task 

P0
1 

P0
2 

P0
3 

P0
4 

P0
5 

 

I0
6 

I0
7 

I0
8 

I0
9 

I1
0 

A1
1 

A1
2 

A1
3 

A1
4 

A1
5 P I A 

EPP 1 43.0 3.0 3.0 4.0 2.0 3.0  3.
0 

3.
0 

3.
0 

3.
0 

2.
0 

3.0 4.0 2.0 3.0 2.0 15.
0 

14.
0 

14.
0 

GA 73 47.2 3.7 3.4 3.4 3.1 3.4  3.
1 

3.
2 

3.
1 

3.
1 

2.
7 

3.2 3.4 2.7 2.8 2.9 16.
9 

15.
3 

15.
0 

Nati
onal 

1,026 48.2 3.7 3.4 3.4 3.2 3.5  3.
2 

3.
2 

3.
1 

3.
2 

2.
9 

3.2 3.5 2.8 2.9 3.1 17.
2 

15.
6 

15.
5 

  
VSU edTPA Visual Arts Data 

Year # of 
Candidates 

# of 
Submissions 

Mean 
Total 
Score* 

Total # 
Passing* 

% 
Passing* 

# Passing on 
First Attempt 

#of Failing 
Attempts 

# of 
Incomplete 
Attempts 

2018-2019 1 1 43.0 1 100.0 1 0 0 
2017-2018 0 0 - - - - - - 
2016-2017 4 4 49.3 4 100 4 0 0 
2015-2016 2 2 38 2 100 2 0 0 
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Rubric Assessment Data 

Handbook 
Name 

Rubric 
Number Rubric Description 

Mean Rubric Score 
2015-16 2016-17 2017-18 2018-19 

Visual Arts 

1 Planning: Planning for Subject-Specific Understandings 2.50 3.75 - 3.00 

2 Planning: Planning to Support Varied Student Learning 
Needs 2.50 3.50 - 3.00 

3 Analyzing Teaching: Using Knowledge of Students to 
Inform Teaching and Learning 3.00 3.25 - 4.00 

4 Academic Language: Identifying and Supporting Language 
Demands 2.50 3.25 - 2.00 

5 Planning: Planning Assessments to Monitor and Support 
Student Learning 2.25 3.25 - 3.00 

6 Instruction: Learning Environment 3.00 3.75 - 3.00 
7 Instruction: Engaging Students in Learning 2.75 3.75 - 3.00 
8 Instruction: Deepening Student Learning 2.75 3.50 - 3.00 

9 Instruction: Subject-Specific Pedagogy: Using 
Representations 2.50 3.25 - 3.00 

10 Analyzing Teaching: Analyzing Teaching Effectiveness 2.50 3.00 - 2.00 
11 Assessment: Analysis of Student Learning 3.00 3.00 - 3.00 
12 Assessment: Providing Feedback to Guide Learning 2.00 3.50 - 4.00 
13 Assessment: Student Use of Feedback 1.50 2.75 - 2.00 

14 Academic Language: Analyzing Students’ Language Use 
and Subject-Specific Learning 2.00 2.75 - 3.00 

15 Analyzing Teaching: Using Assessment to Inform 
Instruction 3.25 3.00 - 2.00 

Average Total Rubric Score 2.54 3.28 - 2.87 
edTPA Total Score 38.00 49.25 - 43.00 
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EdTPA Rubrics 

 

 



 

 DIVISION OF  
ACADEMIC AFFAIRS 

 

Form Revised July 1, 2019  Page 24 of 35 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 DIVISION OF  
ACADEMIC AFFAIRS 

 

Form Revised July 1, 2019  Page 25 of 35 
 

APPENDIX C: Intern Keys: Candidate Assessment on Performance Standards (CAPS) Evaluations  
The Intern Keys: Candidate Assessment on Performance Standards (CAPS) is an observation instrument and 
summative assessment for pre-service teachers adapted by the EPP from the Teacher Assessment on 
Performance Standards (TAPS), which is the observation component of the Georgia Teacher Keys 
Effectiveness System (TKES) currently being used to evaluate in-service teachers in Georgia P-12 schools. The 
Georgia Professional Standards Commission Educator Preparation Rule 505-3-.01 states, "GaPSC-approved 
education program providers shall ensure that candidates are prepared to implement the appropriate sections of 
any Georgia mandated curriculum in each relevant content area and any Georgia mandated educator evaluation 
systems". This assessment is based on the following ten performance standards used to assess in-
service teachers in Georgia: 1) Professional Knowledge; 2) Instructional Planning; 3) Instructional Strategies; 4) 
Differentiated Instruction; 5) Assessment Strategies; 6) Assessment Uses; 7) Positive Learning Environment; 8) 
Academically Challenging Environment; 9) Professionalism; and 10) Communication. Raters are also given the 
"Teacher Assessment on Performance Standards Reference Sheet" that provides sample performance indicators 
for each standard. 
 
Students are accessed in their early field experience, in their final field experience, and during clinical practice. 
Early field experience evaluations only assess five standards (i.e., professional knowledge, instructional 
planning, professionalism, and communication). Final field experience evaluations and clinical practice 
summative evaluations assess all ten criteria.  
 
Academic Year Assessment Data 

Early Field Experience CAPS Assessment Data 

Indicator Number 
Assessed 

Number of Candidates Rated 
at Each Level: 

Level 
IV 

Level 
III 

Level 
II 

Level 
I N/A 

Professional Knowledge - The teacher candidate demonstrates an 
understanding of the curriculum, subject content, pedagogical knowledge, and 
the needs of students by providing relevant learning experiences. 

8 0 5 3 0 0 

Instructional Planning - The teacher candidate plans using state and local 
school district curricula and standards, effective strategies, resources and date 
to address the differentiated needs of all the students. 

8 0 3 4 1 0 

Positive Learning Environment - The teacher candidate provides a well-
managed, safe, and orderly environment that is conducive to learning and 
encourages respect for all. 

8 0 6 2 0 0 

Professionalism - The teacher candidate exhibits a commitment to professional 
ethics, participates in professional growth opportunities to support student 
learning, and engages in reflective practice. 

8 1 5 2 0 0 

Communication - The teacher candidate communicates effectively with 
students, district and school personnel, and relevant stakeholders in ways that 
enhance student learning. 

8 0 5 3 0 0 
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Final Field Experience CAPS Assessment Data 

Indicator Number 
Assessed 

Number of Candidates Rated 
at Each Level: 

Level 
IV 

Level 
III 

Level 
II 

Level 
I N/A 

Professional Knowledge - The teacher candidate demonstrates an 
understanding of the curriculum, subject content, pedagogical knowledge, and 
the needs of students by providing relevant learning experiences. 

1 0 0 1 0 0 

Instructional Planning - The teacher candidate plans using state and local 
school district curricula and standards, effective strategies, resources and date 
to address the differentiated needs of all the students. 

1 0 0 1 0 0 

Instructional Strategies - The teacher candidate promotes student learning by 
using research-based instructional strategies relevant to the content to engage 
students in active learning and to facilitate the students' acquisition of key 
knowledge and skills. 

1 0 0 1 0 0 

Differentiated Instruction - The teacher candidate challenges and supports 
each student's learning by providing appropriate content and developing skills 
which address individual learning differences. 

1 0 1 0 0 0 

Assessment Strategies - The teacher candidate systematically chooses a 
variety of diagnostic, formative, and summative assessment strategies and 
instruments that are valid and appropriate for the content and student 
population. 

1 0 1 0 0 0 

Assessment Uses -- The teacher candidate systematically gathers, analyzes, 
and uses relevant data to measure student progress, to inform instructional 
content and delivery methods, and to provide timely and constructive feedback 
to students and relevant stakeholders. 

1 0 0 1 0 0 

Positive Learning Environment - The teacher candidate provides a well-
managed, safe, and orderly environment that is conducive to learning and 
encourages respect for all. 

1 0 1 0 0 0 

Academically Challenging Environment - The teacher candidate creates a 
student-centered, academic environment in which teaching and learning occur 
at high levels and students are self-directed learners. 

1 0 0 1 0 0 

Professionalism - The teacher candidate exhibits a commitment to professional 
ethics, participates in professional growth opportunities to support student 
learning, and engages in reflective practice. 

1 0 1 0 0 0 

Communication - The teacher candidate communicates effectively with 
students, district and school personnel, and relevant stakeholders in ways that 
enhance student learning. 

1 0 0 1 0 0 
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Clinical Practice CAPS Summative Evaluation Assessment Data 

Indicator Number 
Assessed 

# of Candidates Rated at Each Level 
Level IV Level III Level II Level I N/A 

Professional Knowledge - The teacher candidate demonstrates an 
understanding of the curriculum, subject content, pedagogical 
knowledge, and the needs of students by providing relevant learning 
experiences. 

1 0 1 0 0 0 

Instructional Planning - The teacher candidate plans using state and 
local school district curricula and standards, effective strategies, 
resources and date to address the differentiated needs of all the 
students. 

1 0 1 0 0 0 

Instructional Strategies - The teacher candidate promotes student 
learning by using research-based instructional strategies relevant to 
the content to engage students in active learning and to facilitate the 
students' acquisition of key knowledge and skills. 

1 0 1 0 0 0 

Differentiated Instruction - The teacher candidate challenges and 
supports each student's learning by providing appropriate content and 
developing skills which address individual learning differences. 

1 0 0 1 0 0 

Assessment Strategies - The teacher candidate systematically chooses 
a variety of diagnostic, formative, and summative assessment 
strategies and instruments that are valid and appropriate for the 
content and student population. 

1 0 1 0 0 0 

Assessment Uses -- The teacher candidate systematically gathers, 
analyzes, and uses relevant data to measure student progress, to 
inform instructional content and delivery methods, and to provide 
timely and constructive feedback to students and relevant 
stakeholders. 

1 0 0 1 0 0 

Positive Learning Environment - The teacher candidate provides a 
well-managed, safe, and orderly environment that is conducive to 
learning and encourages respect for all. 

1 0 1 0 0 0 

Academically Challenging Environment - The teacher candidate 
creates a student-centered, academic environment in which teaching 
and learning occur at high levels and students are self-directed 
learners. 

1 0 0 1 0 0 

Professionalism - The teacher candidate exhibits a commitment to 
professional ethics, participates in professional growth opportunities 
to support student learning, and engages in reflective practice. 

1 0 1 0 0 0 

Communication - The teacher candidate communicates effectively 
with students, district and school personnel, and relevant stakeholders 
in ways that enhance student learning. 

1 0 1 0 0 0 
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Intern Keys/CAPS Rubrics 
Intern Keys/ CAPS uses rubrics to assess ten standards. Screenshots of these rubrics are provided below. 
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APPENDIX D: Georgia Assessments for the Certification of Educators (GACE) Content Assessment  
The Georgia Professional Standards Commission (PSC) has contracted with Educational Testing 
Services (ETS®) to assist in the development and administration of the Georgia Assessments for the 
Certification of Educators® (GACE®). The purpose of the GACE is to assess the knowledge and skills of 
prospective Georgia public school educators. The GACE program helps the PSC meet its goal of ensuring that 
candidates have the knowledge and skills needed to perform the job of an educator in Georgia public schools. 
The GACE are aligned with state and national standards for educator preparation and with state standards for 
the P–12 student curriculum (Georgia Performance Standards). 

The GACE are criterion-referenced, objective-based assessments designed to measure a candidate’s knowledge 
and skills in relation to an established standard rather than in relation to the performance of other candidates. 
The tests were developed in consultation with committees of Georgia educators, educator preparation faculty, 
and other content and assessment specialists. Test questions were reviewed and approved by committees of 
Georgia educators. The passing score for each test is established by the PSC and is based on the professional 
judgments and recommendations of Georgia educators. 
 
The Art Education Content Assessment is divided into two tests: Art Education Test I and Art Education Test 
II. Art Education Test I consists of two subareas: I. Elements and Principles of Art and II. Media, Techniques, 
and Processes. Art Education Test II consists of three subareas: I. Art in Context, II. Connections, and III. 
Criticism and Reflection. Students can pass at the induction level (cut score of 220) or the professional level 
(cut score of 250).  
Assessment Data 
Note: Data is highlighted when the program scores below the state averages in the charts below. 

ART EDUCATION TEST I (ETS) 
  2015-2016 2016-2017 2017-2018 2018-2019 

  State Program State Program State Program State Program 
EXAMINEES 193  8 181 1  192 1  216 2 
TOTAL SCORE 227.33 245.88 230.65 212.00 224.73 264 219.41 270 
 

ART EDUCATION TEST I (ETS) 

  Average % 
Correct 2015-16 

Average % 
Correct 2016-17 

Average % 
Correct 2017-18 

Average % 
Correct 2018-19 

  State Program State Program State Program State Program 
SUBAREA I. ELEMENTS AND PRINCIPLES OF 
ART 

64.62 66.52 70.84 53.57 68.92 89.29 66.57 92.86 

1. UNDERSTANDS ART ELEMENTS AND 
PRINCIPLES IN TWO-DIMENSIONAL (2-D) AND 
THREE-DIMENSIONAL (3-D) MEDIA AND HOW 
THEY COMMUNICATE MEANING 

65.39 65.00 69.46 50.00 67.49 78.57 64.78 85.71 

2. UNDERSTANDS VARIOUS METHODS OF 
CREATING MEANINGFUL COMPOSITIONS 

63.73 68.27 72.22 57.14 70.35 100 68.35 100 

SUBAREA II. MEDIA, TECHNIQUES, AND 
PROCESSES 

66.35 76.56 66.64 68.75 63.92 75 62.12 76.56 

1. UNDERSTANDS SAFETY, ENVIRONMENTAL, 
AND STORAGE ISSUES RELATED TO THE USE OF 
ART MATERIALS AND PROCESSES 

68.39 72.50 66.41 40.00 67.4 40 64.91 90 
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2. UNDERSTANDS HOW TO USE A VARIETY OF 
DRAWING, PAINTING, PHOTOGRAPHY, AND 
PRINTMAKING MATERIALS AND PROCESSES 

67.57 75.00 66.10 54.55 64.3 72.73 62.16 81.82 

3. UNDERSTANDS HOW TO USE DIGITAL IMAGE 
PROCESSES 

64.47 89.29 69.93 85.71 65.33 85.71 62.57 57.14 

4. UNDERSTANDS HOW TO USE THREE-
DIMENSIONAL MATERIALS AND PROCESSES 

64.9 70.31 64.89 88.89 60.42 88.89 60.19 77.78 

 
ART EDUCATION TEST II (ETS) 

  2015-2016 2016-2017 2017-2018 2018-2019 
  State Program State Program State Program State Program 
EXAMINEES 191 9 181 3  195 1  215 2 
TOTAL SCORE 226.28 232.89 223.88 196.00 218.48 238 213.62 266 
 

Art Education Test II 
Variables 

2015-2016 2016-2017 2017-2018 2018-2019 

Average 
Percentage 

Correct 

Average 
Percentage 

Correct 

Average 
Percentage 

Correct 

Average Percentage 
Correct 

State Program State Program State Program State Program 

SUBAREA I. ART IN CONTEXT 63.8 64.68 63.00 57.47 61.93 72.41 59.29 75.86 
1. DEMONSTRATES A BASIC UNDERSTANDING OF 
THE HISTORY OF WESTERN ART FROM 
ANTIQUITY THROUGH THE 19TH CENTURY 

63.53 64.81 57.97 36.11 57.65 50 54.53 75 

2. DEMONSTRATES A BASIC UNDERSTANDING OF 
THE HISTORY OF NON-WESTERN ART 

66.75 62.96 66.57 50.00 71.11 66.67 65.27 91.67 

3. DEMONSTRATES A BASIC UNDERSTANDING OF 
THE HISTORY OF MODERN AND CONTEMPORARY 
ART 

62.36 65.56 66.55 84.85 61.59 100 61.23 68.18 

SUBAREA II. CONNECTIONS 64.22 59.26 69.06 56.41 66.15 53.85 67.08 88.46 
1. UNDERSTANDS HOW OTHER DISCIPLINES 
RELATE TO THE STUDY AND PRODUCTION OF 
THE VISUAL ARTS 

64.22 59.26 69.06 56.41 66.15 53.85 67.08 88.46 

SUBAREA III. CRITICISM AND REFLECTION 69.5 77.22 71.70 53.70 68.66 83.33 66.56 94.44 
1. UNDERSTANDS THE MAJOR PHILOSOPHIES OF 
ART AND AESTHETICS AND THEIR ROLE IN ART 
CRITICISM 

70.6 79.49 75.94 57.58 73.43 100 71.46 100 

2. UNDERSTANDS THE INDIVIDUAL AND 
COLLABORATIVE PROCESSES OF ART CRITICISM 
AND CRITIQUE 

67.46 73.02 65.04 47.62 61.17 57.14 58.87 85.71 
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4 Year Comparison of GACE Data 
Test Name Test 

Year 
Program Statewide 

# of 
Examinees 

Avg 
Scale 
Score 

# 
Overall 

Pass 

# 
Ind 
Pass 

# 
Prof 
Pass 

% 
Overall 

Pass 

% 
Ind 
Pass 

% 
Prof 
Passs 

# of 
Examinees 

Avg 
Scale 
Score 

# 
Overall 

Pass 

# 
Ind 
Pass 

# 
Prof 
Pass 

% 
Overall 

Pass 

% 
Ind 
Pass 

% 
Prof 
Pass 

109 Art 
Education 
Test I 

SEP-
2018 
TO 

AUG-
2019 

2 270 2 0 2 100 0 100 216 219.41 114 57 57 53 26 26 

SEP-
2017 
TO 

AUG-
2018 

1 264 1 0 1 100 0 100 221 224.45 136 73 63 62 33 29 

SEP-
2016 
TO 

AUG-
2017 

1 212.00 0 0 0 0 0 0 211 229.57 150 81 69 71 38 33 

110 Art 
Education 

Test II 

SEP-
2018 
TO 

AUG-
2019 

2 266 2 0 2 100 0 100 215 213.62 114 58 56 53 26 26 

SEP-
2017 
TO 

AUG-
2018 

1 238 1 1 0 100 100 0 222 217.08 134 86 48 60 39 22 

SEP-
2016 
TO 

AUG-
2017 

3 196.00 1 1 0 33 33 0 213 222.80 139 73 66 65 34 31 

Note: Professional (prof) Passing requires a 250 cut score, whereas induction (ind) requires a 220 cut score. Data reported are one year behind and 
only include assessment attempts from program completers.  

 


