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3 
I. Personal Core Beliefs about the Leadership role 

I believe leaders emerge out of experiences where you have an option to step up or stand 

back. Leaders step forward to accept the challenge when others stand back. Leaders seek out 

opportunities to improve their communities and those around them. Leaders see potential where 

others see nothing. Leaders coach people to achieve beyond what they believe they are capable 

of achieving. Leader must have a servantôs heart and lead others by the integrity that they show. 

Leaders must be able to reach across divisions to build relationship with all area of the 

organization to produce the best outcome for students. The article, Learning Reconsidered 2, 

discussed perceived division between Students Affairs and Academic Affairs at many colleges. 

Academic Affairs focusing on curricula activities and student affairs focusing on co-curricula 

activities with different missions, goals, and objectives. Organizational changes have occurred 

recently with various stakeholders calling for cooperation between the two divisions. Legislators, 

parents, and accrediting bodies have required increased accountability for student learning and 

outcomes from both divisions. My responsibility as a higher education leader is to ensure an 

environment where student learning is conducive and all other aspects of the institution support 

this endeavor. My leadership role as an administrator is to support this mission by investing in 

qualified, caring faculty members and providing student services and programs that support 

student development. (NASPA, 2006) 

Personal Core Beliefs about Teaching and Learning 

Research conducted by Kuh, Kinzie, Schuh, and Whit (2005) found that students should 

be challenged to attain high achievement and lack of student preparedness could be overcome by 

effective learning environments and outcomes. All students can learn and achieve if given the 

proper support. I believe educators should be clear about their expectations of their students and 
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willing to help their students achieve their goals. Educators should help students move through 

the various stages of development, recognize where student are in that development and adapt 

their teaching method to best facilitate learning. I believe educators should prepare students to 

interact with their society and encourage all students to be good citizens who make a difference 

in their communities. I believe the most effective learning comes when the student turns the 

theoretical concept into practical application. 

Personal Professional Vision and Values 

 

My professional vision is to be in a leadership role where I can help change the lives of 

others around me. I believe generations can be affected by changing the life of one person. If you 

can help one person to see the value of education and how that education can make a difference 

in their life then you not only change that person but society as a whole. My leadership character 

should reflect integrity, loyalty, and trustworthiness. In an effort to use best practices in higher 

education I will use the Council for the Advancement of Standards in Higher Education (CAS) 

as my guide. CAS is a consortium of over 35 professional associations and their goal is to 

promote standards for various aspects of the higher education endeavor that foster student 

learning and development, quality assurance, and professional integrity. As a higher education 

professional, I will use the CAS standards as a guide to ensure that I implementing the highest 

standards of academic excellence.  

Narrative Summary of Leadership Philosophy 

 

My responsibility as a higher education leader is to ensure an environment where student 

learning is conducive and all other aspects of the institution support this endeavor. The college 

mission should clearly support this vision. As a leader, I will support this mission by investing in 

qualified, caring faculty members and providing student services and programs that support 
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student development. I believe in the importance of creating an environment where ethical and 

moral behavior is ingrained in every aspect of the college whether the area is teaching, learning 

or leading.  
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II. Goals  

My main goal and objective when I made the decision to pursue graduate school was to 

further my career opportunities by gaining an advanced degree. I believe lives can be changed 

through education. If you educate one person it changes the lives of all those around them. The 

change that occurs has a positive effect on the community and society as a whole. My goal in life 

has been to help others. I believe that we each hold the power to change to other peopleôs lives. 

My greatest achievement comes through helping others achieve what they thought was 

impossible, to help them see their possibilities.   

A) Personality Development 

My personality development goal is to increase my self-confidence, gain a broader 

understanding of ethical behaviors and practice in the field, create a vision for myself as a higher 

education leader through the development of my educational philosophy. I would like to develop 

my strongest personality traits and understand how they would be beneficial in my career. I tend 

to think outside the box and see connections or trends that others do not see. I love a challenge or 

difficulty and quickly create a strategy or plan to deal with the issue. I can be outspoken, 

independent, and assertive. These are all great qualities that make me unique. My goal in this 

program is to gain a better understanding of how to use these personality attributes to make me 

an asset to an employer.  

B) Career Training 

My overall career training goal is to increase my knowledge, skills, and abilities and to 

gain an understanding of new technologies in the high education field. My objective is to gain 

hands-on, practical skills in the areas of teamwork and collaboration, assessment, and research 
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that can help both in my current position as an academic dean and in future endeavors. Skills and 

experience are what set you apart in todayôs workforce. My expectation is that I will gain 

practical, hands-on skills and experience in the program that are relevant to todayôs higher 

education environment and will make an asset to an employer. 

C) Intellectual Accomplishment 

My goals in the area of intellectual accomplishment are to gain stronger higher-order, 

complex, and critical thinking skills. I am currently a higher education administrator in the 

technical college system. My expectation is that the leadership program will challenge my 

currently held perceptions of the high education environment and help me gain a new 

understanding of higher education, increase my ability to think critically and make more 

objective decisions based newly gained knowledge. 

 D) Professional Aspirations 

My professional aspirations are to gain the skills, knowledge, and abilities to make me a 

successful candidate for the highest level of administration in both academic affairs and student 

affairs. I am currently an academic dean at a technical college and would like to advance to a 

vice-presidents position in either department, academic or student affairs. I am also interested in 

the areas of institutional advancement and research.  
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III. Goal Attainment and Achievement 

A) Personality Development 

One area that has greatly improved since completing graduate school is my self-

confidence. I am the first in my family to graduate from college and the first to gain an advanced 

degree. The more knowledge gained, the more self-confidence gained, that in turn has created a 

desire in me to accomplish and learn even more. My goal in life has been to help others. I believe 

that we each hold the power to change to other peopleôs lives. My achievement comes through 

helping other achieve what they thought was impossible, to help them see their possibilities. The 

knowledge gained in this program helped me to understand the challenges others face in trying to 

obtain a college education. It gave me an understanding of how all of the stakeholders in the 

education process can work together to help college be accessible to all.  

B) Career Training 

My background is in higher education but in the area of teaching. I loved teaching 

because I felt I made a difference in someoneôs life. I believe lives can be changed through 

education. If you educate one person it changes the lives of all those around them. My skills, 

knowledge, and abilities are what enable me to help others. I am now in administration but I 

teach online classes because I still enjoy seeing others gain new skills and accomplish the goals 

they have set for themselves. I am lifelong learner and I gain as much knowledge from my 

students as they gain from my teaching. I expanded my skill level by using the new technologies 

introduced during the program. In the program, we were introduced to a new technology each 

semester. The new technologies included using google.docs, iPods, voice recorders, Utube, video 

streaming, and college experience simulators like Virtual University. We also used PowerPoint, 
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Excel, and Word to compose our assignments and presentations. Experiencing the positive and 

negative attributes of each new technology helped me understand which technology would help 

my students. The experience also gave me insight into various ways students communicate with 

each other in todayôs college environment. 

C) Intellectual Accomplishment 

My goals in the area of intellectual accomplishment were to gain stronger higher-order, 

complex, and critical thinking skills. The leadership program challenged my thinking about how 

higher education decisions are made, how stakeholders are involved, and best practices for 

student affairs. The book we studied, Student Success in College: Creating Conditions That 

Matter, challenged my thinking on how colleges address student faculty interaction, remedial 

studies, first generation college students, and other areas. Each semester we were introduced to 

different concepts, such a social justice allies, which were areas I had never experienced but after 

studying saw as very useful. The knowledge gained in this program helped to refine my critical 

thinking skills and develop the ability to look at issue more objectively.  

D) Professional Aspirations 

After completing my studies in the Education Leadership program, I have decided to 

continue my studies in Valdosta State Universityôs doctoral program. I am currently Dean for 

Academic Affairs at Moultrie Technical College. I have also recently taken on responsibilities in 

Institutional Effectiveness as the lead Dean for the Collegeôs COC/SACS accreditation effort. 

The concepts and skills gained in this program have helped me tremendously in both my current 

positions and in my future positions.  

IV. Continued Growth toward Achieving Goals 
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My professional aspirations have changed since completing the education leadership 

program. I have accomplished the goal I set of gaining an advanced degree which was a great 

accomplishment for me. My professional vision has been in a leadership role where I can help 

change the lives of others around me. My vision is fueled by my belief that generations can be 

affected by changing the education level of one person. If you can help one person to see the 

value of education and how that education can make a difference in their life then you not only 

change that person but society as a whole.  

I begin my career as a student affairs secretary at a small community college. It was there 

that I saw what a difference education could make in a personôs life. I also saw studentôs struggle 

with the pressures of being first generation college students, non-traditional students, and 

students who needed remedial education. The community college where I worked saw the value 

of encouraging its employees to further their education. I attended classes on my lunch hour and 

eventually completed an associateôs degree. I was in the same position as all of those students I 

listed above but I had professors and others encourage me along the way. The encouragement of 

those people sparked my desire to help others accomplish the same so I applied to VSU to 

complete my bachelorôs degree. I thought the way to make a difference was at the political level 

so I completed my degree in Political Science. 

After completing my bachelorôs degree a position came open at the local technical 

college in my community as an instructor in the Business department. As an instructor, I was 

able to pass on the same encouragement and patience that my professors had given me. The 

experience also created a desire in me to have the ability to affect students on an even greater 

scale. I went back to college to pursue my masterôs degree in education leadership. My objective 

was to gain as much knowledge as possible about what truly helped students and how to improve 
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the higher education system. I am now one of the academic deanôs for that same technical 

college and leading the SACS/COC accreditation process for the college. The work I have been 

doing in institutional effectiveness and the encouragement of my president and professor has 

started me on a path to complete my doctorate. I believe that my experience as an instructor, 

administrator, and my in-depth experience in institutional effectiveness coupled with the research 

experience I gain through the doctoral program will make a valuable asset for an employer. I am 

a life-long learner and will encourage others to be the same. My future plans for continued 

growth includes gaining as much knowledge as possible to expand my possibilities and to help 

other expand theirs. 

V. Learning Experiences and Samples of Work 

A. Facilitation of Vision of Learning 

During my internship, I worked with the institutional effectiveness department at 

Moultrie Technical College (MTC). The internship allowed me the opportunity to attend the 

SACS/COC Summer Institute on Quality Enhancement and Accreditation in Orlando, Florida 

during the week of July 27-July 30, 2008. I was also assigned the task of revising the advisorôs 

handbook and the advisement process. I worked a team that consisted of academic affairs, 

faculty liaisons, institutional effectiveness, and student affairs personnel. The collaborative effort 

produced a new advisement process that worked for all departments involved.  

I presented the new process and advisement handbook to the collegeôs faculty and staff in 

two separate workshops. The revision of the advisement handbook included working with 

MTCôs Policy and Revision committee, faculty members and the registrar. I had an opportunity 

to participate in leading a meeting, planning an agenda, and making revisions. Each member of 

the committee gave their input on should be included in the advisement handbook. I had an 
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opportunity to share with the group our recent studies on CAS standards and why they were 

important to consider as we worked through the revision. The revision of the handbook helped 

me link the theoretical knowledge gained in class to a practical application. This experience 

enabled me to envision how policy impacts students and faculty.  

(Refer to Appendix A) 

B. Advocating an Institutional Culture and Instructional Program 

 

This program has prepared me with skills needed to advocate, nature, and sustain an 

institutional culture and instructional program conducive to student learning and staff 

professional growth. Through the concepts and theories learned in the student development 

theory course, I feel confident that I am adequately prepared to address student learning and staff 

development needs. During the student development course, we reviewed student development 

theory through readings, movies, speakers, and in-depth discussions. Through various methods 

we explored how students evolved through the conflict and experiences the encounter.  

(Refer to Appendix B) 

C. Management of Effective Learning Environment 

 

The assessment project taught me how to conduct a focus group, interview techniques 

and protocol, as well how to interpret and report the data gathered. The readings helped me 

understand the theory behind assessment. Through the assessment and methods course, I learned 

to appreciate the value of assessment and the importance of being able to articulate the findings 

to all stakeholders. In a society that increasingly values accountability, it is important to be able 

to articulate to stakeholders evidence of student learning or program effectiveness.  

As a higher education administrator, it my responsibilities to understand development 

stages students undergo and the process in which those stages occur as well as provide a safe and 
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conducive environment for students to learn. In the student development and social justice 

course, we explored various theorists through readings and speakers from various offices who 

are current administrators. The speakers and readings gave me a greater understanding of my 

role as a social justice ally and how to help students who needed my help.  

(Refer to Appendix C) 

D. Collaboration with Constituencies 

The ability to work collaboratively with the leaders and members of the community you 

work and live in is a vital skill as a higher education administrator. In the position I now serve as 

academic dean requires me to be on community boards as well as teams within my organization. 

During my internship, I worked for the Vice President for Student Affairs. I worked on the 

various projects including the GOAL project. The biggest project I was assigned was the GOAL 

project. Georgia Occupational Award of Leadership (GOAL) program focuses on excellence in 

technical education. During GOAL Week, outstanding students attending Georgiaôs technical 

colleges and divisions are recognized for academic excellence and personal achievement. At the 

local level, a panel of judges selects three students from all of the instructor nominees. The three 

students then go on to face a panel of community judges who chose one student to represent 

Moultrie Technical College (MTC) on the state level. From this group of students, from all 

Technical Colleges in the state, a panel of judges selects one student, the state GOAL Winner, to 

serve as the statewide Student of the Year and ambassador of technical education in Georgia.  

I currently work in Academic Affairs and it was a great experience for to see how 

valuable the experience of student achievement outside of the classroom was for student 

development. I was able to connect to the campus community through various committees set up 
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to handle the GOAL process as well as the communities the college serves through the judging 

process.  

(Refer to Appendix D) 

E. Integrity and Ethics  

The highest calling for a higher education professional is to act with integrity, fairness, 

and in an ethical manner in all areas of their life. The ethical behavior of a college administrator, 

good or bad, reflects on the image of the college they serve and the students they shepherd. 

Research and assessments are areas where ethical behavior and integrity are essential. During the 

program, all of my coursework reinforced the importance of ethical practices in research, 

interviewing, and confidentiality in all areas. It also emphasized the importance of a high 

educational professional to act with high ethics and integrity. 

(Refer to Appendix E) 

F. Understanding the Larger Context of Higher Education 

During the program, one of our assignments was a simulation assignment that involved 

Virtual University. In this program decisions or changes you, as a dean or president, makes in the 

program has a direct effect on all other aspects of the college and a Board governs all aspects of 

the college.  My scenario was on better teaching. The Board had received a report from the 

accreditation team stating that Sellers State University would be cited for poor teaching. The 

team attributes our failure to inattention to education rather than a lack of resources. They cited 

discontinued courses, student demoralization, and insufficient time and attention devoted to 

students, as well as poor teaching in the classroom. Some of our departments received a passing 

grade but needed improvement. The Board requested our plan to put in our classrooms a faculty 

that loves to teach.      
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The decisions that we made in the simulation were very similar to the decisions I have to 

make as dean on daily basis and the consequences of those decisions were similar. Virtual 

University made the information we had been studying in class come to life. It made you about 

think the decisions you make and how those decisions affect the whole picture. It is easy to get 

upset about decision made by Deans, Vice-Presidents, or Presidents. We tend to focus on our 

area or division and think about the college as a whole. This project forced me to focus on all 

areas of the college and brought to reality that decisions made that affect one area of the college 

have ripple effects on all areas of the college.  
(Refer to Appendix F) 

G. Solving Educational Problems 

The world today has an expectation of evidence-based outcomes for all areas of higher 

education and the burden of proof is on the college. Meeting those expectations is imperative to a 

society that increasingly values accountability. The assessment project we worked on this 

semester taught me a great deal about how to conduct a focus group as well how to interpret and 

report that data gathered. Working with the interview techniques and protocol helped in 

accessing what information I need to use when assessing programs at my current job. The 

readings helped me understand the theory behind the assessments. I also learned how to properly 

write and format an executive summary, which will also be helpful in presenting and reporting 

data.  

(Refer to Appendix G) 
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VI.  Evaluation of Program 

 The Leadership program gave a greater understanding of how important higher education 

is to the health of society as a whole. We live in a global, competitive, knowledge-based 

economy that values an educated and highly skilled workforce. Society will be faced with 

supplying workers for this new environment. The babyboom generation, who was the most 

educated and skilled generation of workers in American history, will soon began to retire. It will 

be difficult to replace the work ethics held by this generation. Higher education will be faced 

with many issues with the newer generation of worker. Many students are unprepared for the 

college environment and colleges will need to have programs in place to help students overcome 

the developmental deficiencies. Colleges will continue to battle with the line between 

accessibility and attainability. Not all students graduating from high school will see the value of 

a college education nor will they be prepared for the college environment but they will not be 

successful in our society with an education.  

 I have gained a tremendous amount of hands on skills and knowledge in this program. In 

the area of research and assessment, I have gained skills in conducting focus groups, interview 

protocol and techniques, as well as how to interpret and report the data to stakeholders. I have 

learned the how to create an environment conducive to student learning and how to be a social 

ally. I have an understanding of what best practices are for colleges and the importance of being 

a leader with ethical behavior and integrity.  

 This program has many strengths. The hands-on skills and experience gained in this 

program have included learning to work on projects with others collaboratively, interview 
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techniques and protocol, how to conduct assessments, and program reviews. Another area I feel 

the program has real strengths is the use of new technologies like podcasting and screen casting. 

The group projects are a great way to put the theoretical knowledge into practical application. I 

also think the guest speakers, who were experts in their field, were a great way to understand 

difficult areas of theoretical knowledge because they could make theory apply to real life. Using 

the movies and guest speakers during the student development course was a great way to make 

the material come to life. The professors I had in this program were imaginative and used various 

teaching methods to teach material until students learned the outcome they were expected to 

learn. 

 As for weaknesses in the program, there were not many. One of the strengths of the 

program was the use of new technologies but this was also one of the weaknesses. As with all 

new technology sometimes, the technology did not work as it should and some of the technology 

had a longer learning curve than expected. The only other weakness I saw in the program was the 

workload sometimes. I know this not the case with all students in the program but I work a very 

demanding job and some of the expectations for course workloads and collaboration with others 

were not easy for me to accomplish. As I stated before, this program met all of my expectations 

and then some. The greatest strength of this program is the professors who make theoretical 

knowledge applicable and understandable.  
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Appendix B 

 

Running head: SEASONS REVIEW 

 

 
Seasons of a Womenôs Life Review 

Brandi Giddens 

Valdosta State University 
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Seasons of a Womanôs Life 

By Daniel Levinson 

Format and Summary 

The Seasons of a Womanôs Life is a sequel to The Seasons of a Manôs Life written by Daniel 

Levinson in 1978. In The Seasons of Manôs Life, Levinson looked at patterns of development in 

men throughout adulthood. He examined universal stages of manhood. The term ñmid-life crisisò 

was termed from this book. In this book, The Seasons of a Womanôs Life, Levinson studies 

women in their midlives to see women also share a common developmental pattern with men. He 

also compared the menôs study to the womenôs study to see if men and women have any 

developmental stages in common. In general, he found that women go through the same type of 

cycles that men do. However, the life stages of women tend are tied closer to the family life 

cycle (Levinson, 1996, pp. 5-6). 

Theory and Key Points 

Levinson examined women from three walks of life, homemakers, academics, and business 

executives. His study was based on in-depth interviews of 45 women divided into cohorts of 15. 

The interviews were conducted by 12 staff members including Levinson and his wife. The 

interviews were conducted over a three-month span lasting 15 to 20 hours per woman. Levinson 

used a method called ñbiographical reconstructionò which was used to condense order and 

manage the huge volumes of typed interview scripts. The book is filled with excerpts from the 

interview scripts. Levinson then used these biographies to reconstruct the experiences the women 

shared. 

Levinson found that the life course evolved through a standard sequence of developmental 

periods, which he termed the "life cycle." He argued that every life course followed a sequence 
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of four partially overlapping "Eras" each approximately 20 years long and each with its own 

distinctive character and set of developmental demands (Levinson, 1996). Levinson grouped the 

eras according to age, with preadulthood encompassing the years from 0-22, early adulthood 

from 17-45, middle adulthood from 40-65, and late adulthood from 60 years on Levinson, 1996, 

p. 18). The life structure or underlying pattern of a life at any given time evolved through a 

standard sequence of periods within each era, or periods, which were age-linked and 

alternatively structure building and transitional in character (Levinson, 1996, p 18). These 

periods did not reflect changes in any one aspect of life such as personality or career 

development but they revealed an underlying unity in developmental concerns within the life 

structure during those years. Transitional periods normally last 4 or 5 years and include (a) 

termination of the current life structure; (b) individuationðbecoming more autonomous, self-

generating and self-responsible, and capable of more mutual relationships; and (c) initiationð

exploring new possibilities and making new choices. Transitional periods serve as conduits 

between two states of greater stability and are inevitable. According to Levinson, we spend 

almost half our lives in developmental transitions (Levinson, 1996, p. 25).  

One key step in developmental transition, according to Levinson, was the developmental task of 

forming a Dream, a transitional experience that often took shape in the Early Adult Transition 

(17-23),  the Dream was a vision that provided purpose and meaning for an  individual's life. 

Potentially, it provided a psychological basis for making major life choices in early adulthood, 

for assessing one's progress at midlife, and for fashioning one's legacy in old age. A life without 

the Dream could be "at best a compromise and at worst a defeat" (Levinson, 1996, p. 238).  To 

pursue a Dream or occupation, one had to form significant relationships with other adults who 

would facilitate his or her quest. Mentors are critical in this process. They serve as guides, 
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exemplars, and counselors. The mentorôs primary function is to support and facilitate the 

realization of the Dream. 

Strengths and Weakness  

One could argue that the forty-five women in the group were not from diverse cohort and 

therefore could not be generalized to all women. The women were predominately white, 

heterosexual, and from the northeastern United States. Each womanôs biography portrayed as 

conflicted and uncertain of her path in life. It seemed as though none of the women in the book 

were satisfied with the path they had chosen. After reading all of the womenôs stories, you are 

left feeling the bookôs data is outdated. Women still struggle with raising a family and balancing 

a career but few women are still conflicted over a career and being a homemaker. The book was 

hard to follow because of the way it was organized. Sometimes the reader was left trying to 

remember what story went with which woman and when her story happened. Having the stories 

in chronological order might have made the organization of the stories more clear. 

Conclusion 

The stories in the book stay with you in the back of your mind constantly reminding of the 

stories the women recounted. The experience each woman shared about the stages of their lives 

compared to watching students finding their paths, progressing from stage to the next stage.  
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Academic Performance in Traditional Classroom and Online Classes 

Student enrollment in online classes is increasing each year as more and more people try to fit 

education into their already overscheduled lives. Online classes seem to be the answer but are 

these students performing academically as well as their counterparts in a traditional classroom 

setting. Does academic performance vary from a traditional class and an online class?  

The purpose of this research is to examine whether or not academic performance varies from a 

traditional classroom environment and online learning environment. This evidence based 

research project was conducted using a mixed methods design in which descriptive statistics and 

interview data are analyzed. A random sampling of the statistical data which consisted of the 

final scores of 60 male and female students enrolled in Mrs. Gray Math 101 class was analyzed. 

Mrs. Gray teaches Math 101 online and in a traditional classroom setting. Teaching methods are 

the same for these classes, as well as the assessment materials, course objectives, standards and 

learning outcomes. A t-test was used to analyze the data and three interviews were conducted 

This data collected from the interviews was used to identify major categories for further analysis. 

The interviewees consisted of one teacher, who teaches in both learning environments, a director 

of online instruction, and a student, who has taken both online and traditional classes.  

This study is limited by the scope of the study. Academic performance and quality instruction in 

the traditional classroom setting compared to the online class environment is a complex topic of 

study. This study was conducted on a small community college and it findings could not be 

generalized to include all traditional and online learning environments. The findings do however 

give insight into whether or not there are significant differences in academic performance 

between the two learning environments.  
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November 19, 2007 

 

Jim Glass                                                                                                                                                

Vice President for Academic Affairs                                                                                                

Moultrie Technical College                                                                                                                                   

800 Veterans Parkway                                                                                                                       

Moultrie, GA 31768 

Dear Mr. Glass, 

I am conducting an evidence based research project for my graduate studies at Valdosta State 

University. In order to gather the data needed for my research, I am requesting your permission 

to use scores collected from the registrar and from Ms. Tamera Gray. 

 

The purpose of this research is to examine whether or not academic performance varies from a 

traditional classroom environment and online learning environment. This evidence based 

research project will be conducted using a mixed methods design in which descriptive statistics 

and interview data are analyzed. My research would require that I collect a random sampling of 

the final scores students enrolled in Mrs. Gray Math 101 class for FY 2007. Mrs. Gray was asked 

to participate because she teaches Math 101 online and in a traditional classroom setting. I will 

also be interviewing Mrs. Gray, Mr. Holston, and a student who has participated in traditional as 

well as online classes. 
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Please be assured that identifiers will not be used in this study and any information obtained for 

this project will remain anonymous. As soon as all of the data has been collected and analyzed I 

will report any findings to you, Mr. Holston, and Ms. Gray.  

 

Sincerely, 

 
Higher Education Graduate Student 

I agree to allow, Brandi Giddens, to obtain, analyze, and interpret test scores gathered from 

Moultrie Technical College for Valdosta State Universities Research Methods Class.  

______________________________________                                                                                   

Jim Glass, Vice President for Academic Affairs 
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Calculate and Report Statistics 

Table 1. Comparison of Math 101 Final Scores by Teaching Method 

 

 

 

 

 

 

 

 

 

 

Method 

 

n 

 

Mean 

 

SD 

 

t 

 

df 

 

p 

 

95% Confidence Interval 

 

 

Traditional 

 

30 

 

 

79.00 

 

13.58 

 

ï 

 

ï 

 

ï 

 

ï 

 

Online 

 

30 

 

 

76.00 

 

15.98 

 

ï 

 

ï 

 

ï 

 

ï 

 

Total 

 

60 

 

 

78.00 

 

15.00 

 

0.783 

 

58 

 

0.4365 

 

-4.66 to 10.66 
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Statistical Report 

 

Among Moultrie Technical College Students taking Math 101 (N=60), there was no statistically 

significant difference between traditional students (M=79, SD=13.58) and online students 

(M=76, SD=15.98), t (58) = 0.783 p Ó .05, CI.95 -4.66 to 10.66. Therefore, I fail to reject the null 

hypothesis that there is no difference in Math 101 scores between traditional students and online 

students. 

A random sampling of Math 101 final scores were collected from both online and traditional 

classes after performing a t test on the data the statistical data shows that there is no statistically 

significant difference in the academic performance of traditional students and online students.  
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Questionnaire 

 

Research Question:  

Does academic performance vary from a traditional class and an online class? 

 

Directions. Please choose one answer for each question that best relates to you. 

 

 

Describe how teaching methods vary from the traditional classroom environment and the online 

environment? 

 

 

 

 

How accurately does the final grade in class reflect a studentôs overall academic performance? 

Does that vary from a traditional class to an online class? If so, why? 
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What are some factors that may contribute to varying academic performance between traditional 

and online students? 

 

 

 

 

 

Is the quality of online instruction comparable to traditional classroom instruction? Please 

explain your answer. 

 

 

 

 

 

What factors affect how well a student performs in an online class versus a traditional class? 
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Themes and Codes 

See Appendix for transcribed interviews 

 

Major Categories Associated Terms 

 

Instructor Involvement 

 

Communication, student instructor interaction, 

discussion boards, office hours, email, phone, 

instant access to instructor 

 

Student Capabilities 

 

Time management, computer skills, ability to 

self pace, self motivate 

 

Expectations 

 

Student, instructor, accrediting agencies, 

accessibility, convenient classes  

 

Quality 

 

Accreditation, same instructional resources 

used in classroom,  

 

 

 

 



40 

 
 

Summarize and Report Results 

 

 

November 28, 2007 

 

 

 

Mr. Jim Glass                                                                                                                               

Vice President for Academic Affairs                                                                                                       

Moultrie Technical College                                                                                                                       

800 Veterans Parkway                                                                                                                     

Moultrie, GA 31768 

 

Dear Mr. Glass, 

 

The purpose of my research was to examine whether or not academic performance varies from a 

traditional classroom environment and online learning environment. Using a mixed methods 

design descriptive statistics and interview data were analyzed. I collected a random sampling of 

Math 101 final scores from both online and traditional classes and performed a t test on the data. 




