Area A Program Review
English
Area A is subtitled “Essential Skills” by the USG Board of Regents, comprising nine semester hours of English Composition I, English Composition II, and College Algebra (or) Mathematical Modeling (or) Quantitative Skills and Reasoning.  Valdosta State University’s area A reflects this model, requiring ENGL 1101 and 1102; and MATH 1101 or 1111.  MATH 113, 2261, and 2261 are required for certain majors.
Unless otherwise indicated, the information presented in this study is taken from fall 2000 through fall 2005.

II. A.  Enrollment of Upper Division Majors in the Program
ENGL

The attached charts trace the average class size in ENGL 1101 and 1102 from fall 2001 to summer 2004.  The cap for both classes is twenty five, with instructors given the option to override more students into the class.  

As is revealed, the average ENGL 1101 class size over the period is 24.25; the average ENGL 1102 class size is 23.97.  One might note that in the spring and fall of 2003, the average for ENGL 1101 exceeded 25.  This is likely attributable to the large number of overrides during that time.  One obvious trend from both charts suggests that average size has remained steady during the fall and spring semesters, with a notably lesser enrollment in the summer semesters.
One can discern a regular increase in enrollment in fall sections of 1101, except during fall 2004, when the English department also scheduled a corresponding fewer number of sections.  The growth in spring enrollment has been less steady, owing again to a greater success rate in fall 1101 courses.

II. C. Program Completion Efficiency
ENGL 1101
As the attached charts suggest, the grade distributions seem to be relatively uniform, with few significant trends emerging.  The one exception might be the assignment of D’s, which seems to be declining, with a high of 5 percent in the fall of 2001 and lows of 3 percent in 2002 and 2004
Although we can possibly draw some conclusions from the above grade distributions above, likely the most useful presentation of this data can be found in gauging what one might call the “success” and “non-success” rates.  That is, the rate of students earning A’s through C’s and those making D’s and F’s.  Although most majors do not give academic credit for D’s in their major courses, some majors will give credit for D’s in core courses outside the major.   
One revealing trend in 1101 is that the non-success rate is generally greater in spring semesters than in either fall or summer semester.  This seems to iterate an assumption that spring 1101 students often withdrew from or failed 1101 in the fall, the semester when most entering freshmen take 1101.  As such, one would expect weaker students in spring 1101 classes.  The non-success rate in summer semesters is less easily interpreted because this rate varies when compared to prior fall and spring semesters over the course of the study period.  Many of the ENGL 1101 students in the summer are high-school graduates from that year, beginning their college courses in the summer instead of the traditional fall term.  This trend is reflected in the ENGL 1102 non-success and withdrawal rates.
As the charts suggest, both the success and non-success rates of ENGL 1101 have remained fairly consistent over the study period, although there appears to be the beginnings of an upward trend in success rate for the 2005 academic year.
ENGL 1102
In the attached charts, the grade distributions for ENGL 1102 are less consistent than the ones for ENGL 1101.  For example, the percentage of A’s awarded varies widely, from a high of 35 percent in fall 2002 to a low of 14 percent in fall 2001.  Similarly, the range of F’s in the course range from a high of 15 percent in summer 2004 to a low of 6 percent in the spring of 2003 and 2004.
While the general grade distributions in ENGL 1102 varies widely, the “success” and “non-success” rates did less so.  The success rate varies from a high of 85 percent in summer 2002 to a low of 66 percent in fall 2005.  Similarly, the non-success rate varies from a high of 19 percent in summer 2004 to a low of 9 percent in spring 2002.
Also, one should note that the non-success rate in 1102 is generally higher in fall than in spring semesters.  This phenomenon is likely attributable to the same factors impacting 1101 spring non-success rates: less prepared students taking the class.  Most students take 1102 in the spring; those who fail or withdraw likely take it the following fall.  These students are the ones most likely to fail again.  
While one might attribute the generally increasing passage rate of 1101 at least partially to the increasing SAT scores of incoming freshmen, one might attribute the slightly increasing non-success rate in 1102 to the increasing instances of plagiarism on the research paper required in 1102.  Although we have no statistical information as to the number of plagiarism cases each semester, informal and anecdotal evidence suggests that such cases are increasing, and instructors are taking punitive measures against plagiarists, in many cases, failing them for the class.  Certainly, this trend follows a nationwide trend of increasing instances of plagiarism.
Other ways to analyze the success and non-success rates of ENGL 1101 and 1102 students may be found by--- 

· Comparing grade distributions in these courses with the increase of the university’s passage rate for the RTP essay exam, a 79.4 percentage passage rate in 2000 to an 85.7 passage rate in 2005.  Moreover, as the chart reveals, VSU’s passage rate generally reflects the passage rate of the university system in general as well as that of Georgia Southern University, the system’s other Regional University.  One should note that VSU’s passage rate declined slightly from 2004 to 2005, from 87.1 to 85.7 percent, the first decline during the time period of this study.  This drop is likely due to the exemption beginning that year for students with high SAT, ACT, and AP scores.  (See the 2004-2005 VSU Undergraduate Catalogue, p. 72.)    During the same time period, the university system experienced a slight increase, from 83.5 to 86.3 percent.

· Analyzing average SAT scores during the study period: The average combined SAT of VSU entering freshmen has increased from 1012 in 2000 to 1028 in 2005.  There was a decrease from 1021 to 1017 between 2000 and 2002; however, a significant upward trend began in 2002.  

· Analyzing average GPA of VSU freshmen and sophomores during the study period.  While the scores have both risen and fallen slightly during the years of this study, there was an increase from 2.84 in 2001 to 2.88 in 2005.  The average sophomore GPA reveals a similar trend, increasing from 2.58 in 2001 to 2.62 in 2005.
· Analyzing number of students exempting 1101 (and, occasionally 1102) through CLEP and AP exams.  Although there is no data as of this writing to indicate how many students are exempting the course this way, informal and anecdotal evidence suggests that an increasing number of students are doing just this.  Moreover, one could assume that as our freshman class becomes increasingly prepared for college-level studies, as evinced by SAT scores, we would see corresponding numbers of students successfully completing the exemption exams.

Although the data can be analyzed and presented in innumerable methodologies, it appears that there is a direct correlation between success rates in ENGL 1101 and extraneous variables, such as SAT scores, GPA, and RTP passage rates.  One would expect such correlations: Better prepared entering freshmen would likely translate into more successful 1101 students.  

The data in ENGL 1102 is less revealing.  The success rate in this class does not follow a pattern in that reoccurring semesters see better or worse performance.  In general, the course is more difficult than 1101, entailing as it does a formal research paper and expectations of greater sophistication and accuracy in style and content. 
One external measure of success could lie in the Praxis scores from the College of Education.  Of the data available, the passage rate on the writing section ranged from a high of 97 percent to a low of 90 percent.  While I have no reference against which to evaluate these numbers, it seems that this passage rate is strong and should be seen as an affirmation of the core’s success.

The number of withdrawals in ENGL 1101 has risen with total enrollment, but the number as a percentage of enrollment has remained fairly constant over the study period.  One revealing statistic is that, while fall withdrawal percentages remain at around 3 to 5 percent, spring withdrawals are as high as 12 to 13 percent.  This data is revealing when compared to that in II. C. in which we see that the non-success rate in 1101 is significantly higher in the spring than the fall.  One could conclude from this data that the students in spring 1101 courses are often the least prepared, either having failed 1101 in the fall or delaying taking the course at all until spring.

In real numbers, withdrawals from spring 1102 sections are greater in the spring than in the fall, owing to the significantly greater number of 1102 sections offered in the spring.  However, when considered as a percentage of enrollment, withdrawals are greatest in fall sections.  This phenomenon likely reflects the high failure rate of fall 1102 sections and the general notion that less prepared students take 1102 then.
II. E. Frequency and Sequencing of Course Offerings Required for Program Completion
As expected, the number of sections of 1101 has increased over the study period.  When scheduling these classes, the English department generally considers general university enrollment trends and advice from the Office of Admissions.  However, the department sometimes closes or combines low-enrolled sections before the semester begins, accounting for the occasional dip in number of sections offered.  Also, one should note that the number of spring sections has remained relatively flat.  This could be attributed to several factors:
· A higher-than-usual completion rate of 1101

· Fewer students returning to VSU in the spring

· More students taking 1101 their first fall in college

Similarly, the number of 1102 sections has increased during the study period.  Obviously, the demand for 1102 is greatest in the spring.  The decreasing fluctuation in the growth of sections can be at least partially attributed to the fact that it is fairly easy to predict the number of 1102 sections needed each spring because this number is based on the enrollment in 1101 the previous fall.
II. H. Instructional Productivity of FTE Faculty
Full-time, temporary instructors teach an increasing proportion of ENGL 1101 and 1102 courses, while professors and adjuncts teach a proportionally smaller share.  Much of this phenomenon is attributable to the demand in the English department for tenured and tenure-track faculty to teach upper-division courses and the practice of assigning course reassignments to professors to conduct research and service projects.  The department has increased the number of instructors to accommodate this trend.  And, while the department continues to rely on adjuncts, the percentage declined slightly over the study period.  Finding qualified adjuncts and scheduling sections for them remains a problem.  Thus, the department has always been hesitant to rely significantly on adjunct instructors.  The department also assigns two sections of composition each semester to teaching assistants.
The percentage of total classes offered by the English Department that are in the core remained fairly constant over the study period.  In fall and spring semesters, 61 to 69 percent of all courses were devoted to core instruction; 31 to 41 percent in the summers.  
II. I. Program’s Contribution to Achieving VSU’s Mission
Of the eight general education outcomes, the first-year composition sequence satisfies outcomes 3 and 4, and 7 and 8:

3. Students will use computer and information technology when appropriate.

4. Students will express themselves clearly, logically, and precisely in writing and in speaking, and they will demonstrate competence in reading and listening.

7. Students will demonstrate the ability to analyze, to evaluate, and to make inferences  from oral, written, and visual materials.

8. Students will demonstrate knowledge of principles of ethics and their employment in the analysis and resolution of moral problems.

1101
3. Students will use computer and information technology when appropriate.

All instructors require that essays be typed and formatted to conform to MLA documentation style.  In addition to work processing, students are expected to find information and analyze it from a variety of resources, including bound books as well as websites and other kinds of internet sources.

4..Students will express themselves clearly, logically and precisely in writing and in speaking, and they will demonstrate competence in reading and listening.

This is the premise of 1101: to prepare students for college-level writing and reasoning.  This outcome is satisfied through essay assignments, quizzes, responses to readings, group work and peer review.

7. Students will demonstrate the ability to analyze, to evaluate, and to make inferences from oral, written, and visual materials.

This outcome is satisfied in 1101 through a variety of assignments: analyzing advertisements, professional essays, newspaper articles, websites, and even their own textbooks. Through portfolios of their work, they are asked to evaluate their own progress as developing writers; through peer review of each other’s work, they are able to evaluate the writing of others and make suggestions for improvement.

8. Students will demonstrate knowledge of principles of ethics and their employment in the analysis and resolution of moral problems.

Consistent in 1101 syllabi are explicit definitions of plagiarism and the consequences.  Instructors also consistently insist that in a college context, the ethic of respect for ideals and people different from oneself is expected.  Syllabi consistently offer codes of behavior conducive to deeper learning. Essays in 1101 are often based in personal experience to help students know how they have inherited/adopted their belief systems and become aware of how others think.

1102

3. Students will use computer and information technology when appropriate.

All instructors require that essays be typed and formatted to conform to MLA documentation style.  In addition to work processing, students are expected to find information and analyze it from a variety of resources, including bound books as well as websites and other kinds of internet sources.  In 1102 in particular, students may be expected to use computers to present the results of their research.

4. Students will express themselves clearly, logically, and precisely in writing and in speaking, and they will demonstrate competence in reading and listening.

This is the premise of 1102: to prepare students for college-level writing and research. This outcome is satisfied through essay assignments, quizzes, responses to readings, group work and peer review.  Oral presentations are a regular feature of 1102 to give student practice at formally presenting their research.

7. Students will demonstrate the ability to analyze, to evaluate, and to make inferences from oral, written, and visual materials.

This outcome is satisfied in 1102 through a variety of assignments: analyzing advertisements, professional essays, newspaper articles, websites, and even their own textbooks. Through portfolios of their work, they are asked to evaluate their own progress as developing writers; through peer review of each other’s work, they are able to evaluate the writing of others and make suggestions for improvement.  In addition, students learn how to evaluate the credibility of sources and to use those sources to support both written and oral arguments.

8. Students will demonstrate knowledge of principles of ethics and their employment in the analysis and resolution of moral problems.

Consistent in 1102 syllabi are explicit definitions of plagiarism and the consequences. Instructors also consistently insist that in a college context, the ethic of respect for ideals and people different from oneself is expected.  Syllabi consistently offer codes of behavior conducive to deeper learning.  Essays in 1102 are often based in research used to support an argument; how to ethically gather and acknowledge that research is integral to the learning process.
II. J. Summary Conclusion of the Program’s Overall Productivity
The RTP passage rate is an unreliable measure of a program’s—or even a university’s—success.  However, it can be considered as one of several measures of the level of preparation offered in English classes.  As the numbers reveal, VSU’s passage rate generally reflects that of the system and of Georgia Southern, the other state Regional University.  In all three cases, there has been a decidedly upward trend.  The noticeable drop in passage rate beginning in 2004 is likely attributable to the exemption beginning that year for students with high SAT, ACT, and AP scores.  (See the 2004-2005 VSU Undergraduate Catalogue, p. 72.)  
Informal research suggests that students beginning their college career at VSU are advised to take the exam the same semester they take ENGL 1102, or the semester immediately following.  (Unfortunately, we have no data to confirm when students take this exam.)  Students in ENGL 1101 and 1102 receive in-class preparation for this exam, and the English Department’s Writing Center traditionally held RTP practice sessions.  (See discussion of the new Student Success Center in III. C. below.)
The passage rate on the RTP essay in some ways reflects the increase in SAT scores for VSU’s first-time freshmen during the study period.  However, while the passage rate made a significant increase until fall 2005, the SAT scores dipped slightly between 2000 and 2003, followed by a significant increase between 2003 and 2005.  
III. A. Quality of the Program as Defined by Program Guidelines and/or Accreditation Standards in the Discipline
The Department of English is not accredited by any external agencies; however, most English departments offering composition courses acknowledge guidelines proposed by the National Council for Teachers of English.  To that end, instruction in ENGL 1101 and 1102 courses is aligned with the NCTE Guidelines cited below:

NCTE Beliefs about the Teaching of Writing
 www.ncte.org/about/over/positions/level/coll/118876.htm
This document stresses that
Students should become comfortable with pre-writing techniques, multiple strategies for developing and organizing a message, a variety of strategies for revising and editing, and strategies for preparing products for public audiences and for deadlines.  In explaining assignments, teachers should provide guidance and options for ways of going about it.  Sometimes, evaluating the processes students follow -- the decisions they make, the attempts along the way -- can be as important as evaluating the final product.  At least some of the time, the teacher should guide the students through the process, assisting them as they go.  Writing instruction must provide opportunities for students to identify the processes that work best for themselves as them move from one writing situation to another. 
In response to this assertion, much of the writing done in all 1101 and 1102 courses is completed as a multi-stage process.  Most of the major grades are the result of writing done over a period of class periods, with the instructor guiding the students through a series of drafts.

Moreover, although ENGL 1101 and 1102 courses are designed to prepare students for the RTP essay exam, the preponderance of grades in most classes are not based on timed writing assignments.  This philosophy is reflected in the study called The Impact of the SAT and ACT Timed Writing Tests, found at www.ncte.org/library/files/About_NCTE/Press_Center/SAT/SAT-ACT-tf-report.pdf.  Although written in response to the advent of the SAT’s and ACT’s addition of a writing test to their general examinations, this report is generally critical of timed writing when used as an assessment tool. 
One area in which English classes do not reflect professional guideline is in class size and workload.  Below are some standards from the NCTE’s “Statement on Class Size and Teacher Workload: College,” found at www.ncte.org/about/over/positions/category/class/107626.htm
1. English faculty members should never be assigned more than 12 hours a week of classroom teaching. In fact, the teaching load should be less, to provide adequate time for reading and responding to students' writing; for holding individual conferences; for preparing to teach classes; and for research and professional growth.
Full-time instructors in the English Department regularly teach15-hour loads.
2. No more than 20 students should be permitted in any writing class. Ideally, classes should be limited to 15. Students cannot learn to write without writing. In sections larger than 20, teachers cannot possibly give student writing the immediate and individual response necessary for growth and improvement.
Class caps are set at 25 for writing classes.
3. No English faculty member should teach more than 60 writing students a term: if the students are developmental, the maximum should be 45.
An instructor teaching five sections will have approximately 125 students.
4. Any faculty members assigned to reading or writing laboratories or to skills centers should have that assignment counted as part of the teaching load. Identifying and addressing the individual needs of students is a demanding form of teaching.
Traditionally, the Director of the Writing Center received a reduced course load.  At such time as the Department of English names a Director of First-Year Writing, that person will receive a course reassignment.
5. No full-time faculty member's load should be composed exclusively of sections of a single course. (An exception might occur when a specific teacher, for professional reasons such as research or intensive experimentation, specifically requests such an assignment.) Even in colleges where the English program consists mainly of composition, course assignments should be varied. Repeating identical material for the third or fourth time the same day or semester after semester is unlikely to be either creative or responsive.
The Department of English generally adheres to this standard.
6. No English faculty member should be required to prepare more than three different courses during a single term. Even if the faculty member has taught the same course in previous years, the material must be reexamined in the context of current scholarship and the presentation adapted to the needs of each class.
The Department of English generally adheres to this standard, usually assigning no more than three different course preparations per semester.
In summary, the Department of English does not reflect NCTE standards pertaining to class size or some aspects of faculty workload, particularly number of classes taught.  However, the department does reflect these standards regarding course assignments and preparation.
III. B. Quality of Faculty
The breakdown of rank of instructors for 1101 and 1102 is tabulated in II. H.  

All faculty teaching 1101 and 1102 must have, at a minimum, a master’s degree, plus at least 18 hours of graduate-level coursework in English.  Teaching assistants, generally have at least 18 hours of graduate coursework.  
All teaching assistants’ and adjuncts’ classes are visited regularly by senior faculty, who submit an assessment of the instructor to the department head.

Beginning in fall 2006, non-tenure/track instructors and adjuncts began attending department-sponsored workshops in which they are instructed on all aspects of writing: developing assignments, syllabi, rubrics, and tests and scoring essays.  The department is also developing a guide for teachers of first-year writing.  This guide is to be integrated into the department’s standard handbook, the St. Martin’s Handbook, beginning in fall 2007.
III. C. Quality of VSU Facilities, Equipment, Learning Support Resources, and Practicum Placements Supporting the Program
The attached pie chart demonstrates the proportion of 1101 and 1102 classrooms equipped with technology.  Most of the classrooms are equipped, at a minimum, with VCR/DVDs, instructor’s computers, LCD projector, and a screen.  The department also has two computer classrooms and one lab equipped with 25 workstations.
III. F Quality of Program Advising, Enrollment Management and Student Services for this Program
All 1101 and 1102 courses are capped at 25 students.  

III G. Quality of Diversity and Global Perspective in the Curriculum, Faculty, and Students of the Program

See charts for breakdown of faculty by gender and ethnicity.

III. K. Quality: General Success of the Program’s Graduates
We have no data tracking students’ success after leaving Area A classes and are unable to determine retention rates or post-core academic success. 
III. L. Stakeholder Satisfaction with Program
Student evaluations are administered in all regularly scheduled classes.  The student mean scores are tabulated in the attached charts.  Summer scores were not included because the English department only offers one or two sections per summer semester
As the attached charts suggest, there seems to be no pattern in student evaluations among 1101 and 1102 classes.  In 1101, there was an increase between fall 2000 and spring 2002 followed by a downward trend through spring 2005; however, the numbers in fall 2006 we up sharply.  Numbers for 1102 also showed a slow decline from fall 2001 to fall 2004.  After a sharp upturn in spring 2005, numbers for fall 2005 were at their lowest level of the study period.
Also attached are the results of a focus group study done on September 20, 2006 with a group of twenty-six students.  Of the information gleaned from this study, three points could conceivably impact core ENGL courses:

· The students remarked that both math and English were the most helpful of their core courses.  

· English classes were often full when students tried to register for them.  

· English (and math) courses were considered “hard.”
Recommendations

1. For the university

a. Increase intercessory efforts in spring 1101 and fall 1102 sections. 
b. Support efforts to decrease the class size of composition classes and the workload of instructors teaching these classes.
c. Regularly supply relevant data, such as that used in this report, to department heads.  This data should be compiled and analyzed regularly.
d. Reconsider admission policies for more timely and accurate enrollment information.

2. For the Department of English

a. Continue efforts to standardize composition instruction.
b. Enhance efforts to increase RTP essay passage rate.
