
ISAS SUMMARY OF PERCEPTIONS, EXECUTIVE SUMMARY, AND PRELIMINARY RECOMMENDATIONS
INSTITUTIONAL BACKGROUND (Questions 1-5)
Summary of Perceptions
· VSU is perceived to have a small (< 10%) percentage of undergraduate “Adult Learners”
· VSU is perceived to have a small (< 10%) percentage of online courses offered to students

Executive Summary
The perception from various representatives of the Valdosta State University community is that “Adult Learners” represent a small percentage of the total undergraduate enrollment at VSU. However, the actual number of students defined as “Adult Learners” is slightly higher than the perception— 13%.  Respondents were more accurate in assessing the number of undergraduate online courses; indeed, fewer than 10% of the course offerings at VSU are taught completely online.  

Preliminary Recommendations
(1) VSU might wish to explore further the definition of “adult learner.”  In BANNER, students are merely defined as “traditional” and “non-traditional”; a more precise definition might help better identify and thus serve these students and their needs. 
(2) The relatively small percentage of adult learners on the VSU campus suggests that VSU might want to examine this potentially large untapped pool of students.  Since, at this time, VSU offers no undergraduate online programs, this initial pool of students would be from region surrounding the university, thus helping VSU continue to fulfill its role as a regional university.
(3) If VSU wishes to expand its population of adult learners, it may also want to explore the possibility of offering more undergraduate degree programs online.
MISSION, LEADERSHIP, and ORGANIZATIONAL STRUCTURE (Questions 6-11)
Summary of Perceptions
· VSU Mission is perceived to “somewhat” to “not very much” serving adult learners
· VSU is perceived to “somewhat” have organizational structures and processes in place to serve adult learners
· The perceived commitment to serving adult learners in a wide variety of administrative and faculty position descriptions and hiring procedures ranges from “somewhat” to “not at all”
· The perceived emphasis to serving adult learners in VSU publications is “not very much” for six of the eight publication items

Executive Summary
While many of the respondents to this section of the survey did see that VSU’s mission, leadership, and organizational structure was “somewhat” responsive to the needs of adult learners, most did not perceive the institution as very actively engaged in these areas.  The supporting documentation seems to coincide with this perception.  For example, while “older, non-traditional” students are acknowledged in VSU’s longer mission statement, the more compact mission statement of the university, with which people are more familiar, does not contain that language.   Although the overall mission of the university does not seem particularly targeted at adult learners, some departments and programs are more particularly directed to this group of students, especially those programs affiliated with VSU’s military partners and those that more traditionally serve adult learners.  The University System of Georgia also has a number of programs, such as eCore, designed for non-traditional students. 
Preliminary Recommendation
While many individual areas of leadership and support for adult learners exist on campus, no central organization directs or defines these areas.  VSU could explore the best way to implement a strategic plan for including adult learners.   This plan should include some sort of central organization for this population, whether through an omsbudsperson or a Director or Coordinator of Adult Learning.
RECRUITMENT AND ORIENTATION (Questions 12-19)

Summary of Perceptions
· VSU is perceived to be, in general, utilizing a variety of recruiting strategies except for 1) mass media advertising and 2) employment sites
· The perceived extent to which recruitment materials emphasize specific services for adult students and visibly portray adult learners and adult learner experience is mostly “not very much” to “not at all”
· The perceived extent to which recruitment materials emphasize a diverse student population is mostly “somewhat” to “a great deal”
· Admission policies were perceived almost evenly as “Fixed” and “Flexible”
· The vast majority perceived articulation agreements or policies that allow students to gain credit for prior education or training existed between VSU and other public/private colleges or universities and government training programs.  Very few perceived such agreements existed between VSU and proprietary college or universities, corporate training programs or trade unions or community-based training/education programs.
· All items listed as emphasizing VSU’s role in strategies to help students accomplish a next step in their education or career were almost evenly perceived as being practiced at VSU
· Perceptions regarding the extent to which VSU has explicit assessment or enrollment mechanisms for transitioning students from non-credit offerings to credit based offerings were from “not at all” to “a great deal”
· Most perceptions regarding entering student experiences were that “all” or “most” entering students received orientation, assessment of academic needs, had a single advisor, had contact with peers, and had transcript evaluation.  However, most perceptions were that only “some” entering students received individual contact to discuss academic deficiencies, enrollment goals, barriers to learning, and future academic goals.  Assessment of prior learning was also perceived as being provided for “some” entering students.  Perceptions were almost evenly spread between “all” to “almost none” regarding student contracts or individualized plans of study.

Executive Summary
In general, survey respondents did not see that VSU devoted much of its undergraduate student recruitment strategies at an adult population.  While some were aware of VSU programs that focus on individual contact with students as well as a new Prior Learning Assessment (PLA) program, many viewed these opportunities as available to only a few students.   Additionally, there do not seem to be any special recruitment or orientation programs specifically for adult learners.  

Preliminary Recommendation
Developing advertising to recruit adult learner and devising orientation activities appropriate to this group might attract more members of this population to VSU. However, development of these strategies should be part of an overall strategic initiative. VSU must develop specific programs and approaches to market before undertaking this recruitment effort.

TUITION AND FINANCIAL AID (Questions 20-24)

Summary of Perceptions
· VSU was perceived as having a variety of financial support programs for students
· Most perceived that VSU did not offer financial support specifically for adult learners
· Most perceived that VSU did not employ workers to assist with third party payers or reimbursements
· Perceptions regarding how VSU recognized and acted to meet the special needs and circumstances of adult learners were limited to special eligibility provisions and adjustments to budgets when costs exceed estimates.  VSU was not perceived as having programs that provided allowances to budgets for dependent care or commuting costs
· The perception of the total percentage of VSU financial aid funds awarded to adult learners was less than 25% in all categories

Executive Summary
Respondents perceived there to be a number of financial support programs available to students, but no direct support specifically for the “Adult Learner”.   However, further research indicates that a number of programs and practices do exist in order to help this particular group.  For example, a number of adult learners participate in the Tuition Assistance Program for university employees. 

Preliminary Recommendation
Once the “Adult Learner” is more clearly identified on campus, VSU may be able to examine options for tuition payment and financial aid that may help attract adult learners , such as payment plans or micro-loan programs.

TEACHING AND LEARNING (Questions 25-34)
Summary of Perceptions
· Perceptions regarding the listing of “modes of instructional delivery” utilized at VSU were varied; however, the general trend was that all were “available”.  Those items mostly perceived as “not available” were face-to-face delivery before working hours, at the workplace, via two-way video or audio delivery, and print-based asynchronous correspondence delivery
· Perceptions regarding the listing of “typical feature of the curriculum” at VSU were varied; however, the general trend was that that most items were present in “much less than half” to “not at all”.  The item mostly perceived as “not at all” was a “flexible academic calendar with continuous offerings”
· Perceptions regarding the frequency of the listing of the learning experiences offered by VSU were varied; however, the general trend was that experiences were present at a frequency of “about half” to “three-fourths or more”.  The items perceived as “much less than half” were “use of students’ own life and work experiences, conducted in the workplace or community settings, and internships or other work experiences”
· Perceptions regarding the listing of items holding a “prominent feature” in individual learning experiences at VSU were varied; however, the general trend was that the items were present in mostly “about half” of the items.
· Most perceptions regarding the mandatory placement of students in developmental programs if basic skills deficiencies were found were that students had to take basic skills or remedial courses
· Regarding the extent to which remedial courses connected or articulated with further college level work, content and/or topics, most perceptions were that this occurred “sometimes”
· Perceptions ranged from “occasionally” to “not at all” with regards to follow up efforts of the preparation of former students in current studies, credits counted toward degrees,  or majors or programs former students are enrolled at the undergraduate or graduate levels
· Perceptions were mostly that VSU content and expected performance levels were “partially” aligned with high school exit standards and first year college-level work, VSU’s developmental exit standards and expectations for first year college-level work, and degree standards and admissions requirements of graduate schools graduates attend
· Perceptions were almost evenly distributed between “very easily” to “no capability to do this” with regards to the extent VSU students can easily check transfer requirements for multiple transfer institutions against their academic records
· Perceptions regarding if VSU had mechanisms in place for students to obtain credit for previous work-related credentials or prior non-credit work were mostly in “some regular academic areas”

Executive Summary
The perception data and supporting documentation regarding various aspects of “Teaching and Learning” asked for in the survey instrument are mostly congruent.   Research reveals that VSU offers the vast majority of its undergraduate courses during regular daytime (8:00 am – 5:00 pm) hours.  However, evening, weekend, and technology-assisted course delivery and external internships/practicums are available though the frequency of nontraditional curricular designs and formats is often utilized less rather than more often across the undergraduate curriculum although interdisciplinary curricula and accelerated formats are present in a few programs.  

With regards to specific instructional and learning strategies, the vast majority of the examples are believed to be typically utilized.  However learning that involves students’ life and work history and experiences outside the university in the community and workplace are believed to be infrequent.  However, individual learning experiences are present more often than not in undergraduate classes. The degree to which there is alignment of VSU’s curricula and student performance expectations to entry and exit standards is perceived to be more positive than negative.  The results of the survey are inconclusive regarding whether students can easily compare their own academic history to transfer requirements at other institutions.  The opportunity for students to gain academic credit for work related credentials or prior non-credit work is believed to exist mostly in some regular academic majors and in fact can be earned via the VSU Prior Learning Assessment program.  

Developmental courses are provided for students with academic deficiencies via the VSU Learning Support program, and VSU does have a proactive “early warning system” to help students who do not make satisfactory progress in their studies.  
 
Preliminary Recommendations
(1) VSU may want to explore more alternative delivery formats for specific classes and programs, whether off-campus, accelerated, or online.
(2) VSU may wish to examine its PLA program and consider further strategic ways to expand it.
(3) If VSU wants to attract more adult learners, it may need to examine its learning support activities in order to best support students who may be returning to the university after a long break or who are first entering the university after other careers.
(4) The monitoring of the effectiveness of the teaching and learning outcomes as manifested in the success of VSU bachelor degree students who transfer to other institutions or graduates who enter graduate programs may need to be given more attention.  

FACULTY RECRUITMENT AND DEVELOPMENT (Questions 35-45)
 
Summary of Perceptions
· Perceptions of non-teaching employment elsewhere were less than 25% for full-time VSU faculty and mostly between 51-75% for part-time VSU faculty
· Perceptions regarding the emphasis placed on serving adults and applying adult learning principles for part-time and full-time faculty in position announcements, hiring criteria, student evaluations of instruction, promotion or salary criteria, and teaching awards were mostly “not emphasized” 
· Perceptions regarding descriptors of how VSU supports faculty who work with adult learners were mostly “no systematic approach”.  No respondent selected “proactive”
· Most perceptions were that faculty “somewhat” collaborate across disciplines/departments to develop interdisciplinary or problem-based learning experiences
· Perceptions regarding the degree to which VSU faculty seek out and work directly with counterparts at transfer or graduate institutions were split between “not at all” and “to some extent”
· Perceptions regarding the degree to which VSU faculty seek out and work directly with employers, trade groups or union representatives to align requirements and performance standards to expectations in the workplace ranged from “not at all” to “to some extent”
· Perceptions of full-time and part-time faculty’s participation in professional development workshops on a range of topics regarding supporting and teaching adult learners varied from item to item.  However the general trend was between “less than half” to “not offered”.  The topics of “Mentor adult learners” and “incorporate student life experience” received the most “not offered” selections for full-time faculty
· The overwhelming perception was that VSU does not provide training or orientation that addresses the principles and approaches to adult learning for new full-time and part-time faculty
· Perceptions were mostly “not very much” or “not at all” that mastery of adult learning principles influence hiring decisions for new VSU faculty
· Most perceptions were that mastery of adult learning principles were “not at all” considered at VSU in decisions of promotion, tenure or continuing employment

Executive Summary   
While some departments and programs work extensively with adult learners, the general perception is that most faculty have not had particular training or faculty development experiences to assist them in working with this group.  Most faculty development options do not address assisting a specific student population.  Additionally, most respondents did not perceive that faculty recruitment was conducted for faculty members who had experience or expertise in working with adult undergraduate student populations.

Preliminary Recommendation
VSU may want to identify and utilize existing faculty expertise in developing workshops or other activities that could assist faculty in meeting the needs of this population, perhaps through attention to different learning styles and the needs and expectations of adult learners.

STUDENT SERVICES (Questions 46-50)
Summary of Perceptions
· A question about the time, place and type of “substantial” student services or ability to “fully complete a transaction” showed that most of the perceptions were they occurred in the “daytime hours”, “face-to-face” and on the “main campus” versus “evening/weekend hours”, “non face-to-face” and on “other sites”.  It is important to note that many perceived several of the services and/or transactions were web or technology-based.
· Perceptions regarding the extent to which VSU partnered with other organizations to deliver student support services were mostly “somewhat”
· Most perceptions regarding specific student transition counseling were in “choosing a major” or “changing majors” with only a few perceiving counseling occurred regarding “non-credit to credit”, ”ABE/ESL/Developmental to college-level work” or “contract training to college-level work”
· Most perceived VSU’s “overall approach” to providing student support as “Students are provided with information about services and, for the most part, choose which to use on their own” rather than “Faculty and staff continuously monitor individual student needs and conditions and proactively contact students to direct them to appropriate services”
· Perceptions were almost evenly split between whether most services are offered in a standard format with students receiving similar treatment or if services were delivered flexibly and tailored to meet the needs of individual students
· Perceptions were split between whether or not VSU had an explicit policy regarding responding to student inquires and complaints that established a specific time period within which the student should be re-contacted or the matter resolved

Executive Summary
Although Valdosta State University prides itself as a “student centered” campus, it is very apparent that the vast majority of Student Services are geared more towards the traditional aged, undergraduate student.  Services are available predominantly on the main campus and during regular business hours.  Very few evening and weekend services are available to the non-traditional aged student.  However, it should be noted that Orientation sessions for new and transfer students are conducted on weekends.  Furthermore, student facilities such as the Student Recreation Center, Student Union and the Odum Library are available during evening and weekend hours.  The Student Health Center, however, is not open during evening and weekend hours for the non-traditional student who pays the mandatory Health Fee.

Preliminary Recommendations
The university does provide a number of services for students, both traditional and non-traditional.  However, there is a  disconnect between the university and students as to what services are available to non-traditional students.  
(1)VSU should explore developing a better marketing plan to inform our non-traditional student population as to what services are available to them. 
(2)VSU should investigate the possibility of offering some services such as Financial Aid, Health Services, Career Services, and student advising during evening and weekend hours on a trial basis.

KEY CONSTITUENCIES (Questions 51-57)
Summary of Perceptions
· Perceptions varied regarding a description of how VSU handles the responsibility for identifying and partnering with employers or community-based organizations.  Most perceptions were ”such responsibility is often articulated but not explicitly assigned”
· Perceptions regarding how often VSU formally surveys employers about the needs, satisfaction, and effectiveness of programs and services were mostly “regularly” or “somewhat regularly”; however, many of the respondents perceived “not at all”
· Across a variety of instructional, service, and programmatic activities, most perceptions were that VSU “somewhat” actively involves employers
· Perceptions regarding how often VSU formally surveys community-based organizations about the needs, satisfaction, and effectiveness of programs and services were mostly “not very much” to “not at all”
· Perceptions regarding how often VSU formally surveys trade unions or employee organizations about the needs, satisfaction and effectiveness of programs and services were mostly “not at all”
· Across a variety of instructional, service and programmatic activities, most perceptions were that VSU “not at all” actively involves trade unions or employee organizations

Executive Summary
The administrators, faculty and staff at VSU work in a variety of ways to form partnerships with employers and community-based organizations. However, these efforts are generally decentralized and handled in units that would naturally work with the employers or organizations. For example, the administrators and faculty in the College of Nursing communicate regularly with hospitals in the region. Those from Psychology and Social Work coordinate internships and other activities with mental health professionals and treatment facilities. Coordination also occurs through appropriate centralized units such as the Career Services and Cooperative Education Office or the Office of Grants and Contracts.

Preliminary Recommendations
There are a variety of ways VSU could explore further opportunities for partnering with employers and community-based organizations.  
(1) Surveys could be developed to gather information on needs for educational programs and methods for better serving the needs of the constituents in the 41 county region. 
(2) Partnerships can also be expanded with Chambers of Commerce in the region to involve them in cooperative efforts for future economic development and methods for preparing residents for meeting the needs of employers or developing new businesses. 
(3) By working with two-year colleges in the region, VSU could also promote and expand the efforts to reach adult learners and potential employers and meet their needs.

